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ABSTRACT 
 
Teachers are key figures in the English First Additional Language learning process, their 
influence is fundamental to their learners‟ progress, or lack thereof.  I am of the opinion 
that literacy in itself is not sufficient, as success lies in the learners‟ application of 
appropriate learning techniques.  The purpose of my study was to reflect on and 
improve my own teaching practice, improve my learners‟ participation and enhance their 
academic outcomes in the poetry classroom. 
 
My study required that I reflect on my classroom practice to facilitate the improvement 
thereof.  Successful learning within the classroom therefore involves interaction and 
collaboration between the learner, the materials, the teacher and the context.  
Scaffolding is a technique I used to actualize my learners‟ potential.  
 
I chose action research, because I wanted to research an educational problem (as 
experienced by my learners and myself), critically reflect on my classroom practice, 
evaluate my teaching methods, and consider practical solutions.  Action research 
allowed me to record the events and happenings in my location, my reflection, beliefs 
and teaching philosophies, my ideas and my insights about my practice.  
 
In my journal I reflected on the events that took place during my poetry lessons.  Both 
positive and negative comments were noted and I tried to closely monitor my learners 
during the lessons.  After marking my classroom assessments, I immediately shared my 
thoughts regarding the assessment outcomes. My reflections gave me a better 
understanding of my teaching practice. 
 
I used photovoice as a data collecting strategy which is the intermingling of images and 
words.  The actions taken through photovoice, taking photographs and telling stories as 
they relate to the photographs, were empowering.   
 
 iv 
My study enabled me to understand the many challenges of teaching poetry.  I learnt 
that if I teach well, poetry can add important aspects to my learners‟ language skills, 
including understanding metaphors, connotations and symbolic meanings. The teaching 
of poetry should promote a pleasurable understanding of language.  This means that the 
language of the poem is as important as the content of the poem. 
 
Keywords: 
Action research, assessment, collaboration, constructivism, journaling, participation, 
photovoice, practice, reflection, scaffolding 
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CHAPTER ONE 
INTRODUCTION AND OVERVIEW 
 
If we look at the world of poetry and when it works for us as researchers and listeners, it 
will, to a great extent because it arouses feelings in us, get us thinking, engages with 
ideas, get us to look closely (or look afresh) at something, somebody or a relationship, 
offers us possibilities, takes us into a dream world (Rosen, 2011:16). 
 
1.1 INTRODUCTION 
 
Teachers are key figures in the English First Additional Language learning process, their 
influence is fundamental to their learners‟ progress, or lack thereof.  I am of the opinion 
that literacy in itself is not sufficient, as success lies in the learners‟ application of 
appropriate learning techniques.  Therefore, as an English teacher, I need to be aware 
of and adhere to certain fundamentals, hence the need to reflect on my teaching 
practice. 
 
The purpose of my study was to reflect on and improve my own teaching practice, to the 
benefit of my professional growth and my learners.  This would be possible only if I truly 
and honestly reflected on my current practice.  My aim was to improve my teaching 
strategies in my Grade 10 English First Additional Language literature 
programme, focusing exclusively on the teaching of poetry, within the skills of 
reading and viewing.  This study afforded me the opportunity to create my own living 
theory, as I reflected on my current classroom practice.  As my research progressed, I 
reflected on classroom assessments and examination results.  In this chapter, I will 
explain the reasons why this study was undertaken, as well as express my concerns, 
epistemologies, and ontological and educational values.  I will also introduce my 
research cycle, as well as my data collection methods and techniques.  The 
aforementioned are important, as these are the solid foundations that will support me on 
my journey towards achieving my research and professional aims and objectives. 
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1.2 BACKGROUND AND CONTEXT OF STUDY 
 
I am an English educator at a secondary school situated in the Northern suburbs of Port 
Elizabeth.  I have been teaching English as a First Additional Language for the past 21 
years and as a Home Language for the past 12 years.  My teaching allocations for this 
year (2012) are concentrated in the FET phase; therefore, I teach a mixture of first 
additional and home language to Grades 10 to 12 learners. 
 
My teaching objective is to ensure that my teaching practices are of a good teaching 
quality in order to produce improved literacy levels.  Over the past five years, I noticed 
that a large number of my learners were not performing well; they were demotivated and 
experiencing a number of learning barriers, as will be further discussed, hampering their 
development. 
 
The school at which I teach is situated in a poverty-stricken area, surrounded by sub-
economic houses.  The school is referred to as an underprivileged and under-resourced 
school and has been declared a no-fee paying school, participating in the departmental 
nutrition programme.  The vast majorities of the members of surrounding community are 
unemployed or dependent on disability grant or child support.  The school has a 
population of approximately 1200 learners and 42 educators.  The school was 
established in 1993 as an Afrikaans-medium educational institution.  I have decided to 
concentrate my study on the Grade 10 phase, based on the fact that is learners‟ entry 
level into the FET phase, which prepares them for the exit phases of their school career.  
Another reason for my choice was the fact that I would be teaching them in Grades 11 
and 12.  A high failure rate within this phase had emerged at the school, with learners 
experiencing challenges with their First Additional Language.  
 
1.2.1 My educational concern 
 
The South African Constitution, in the Bill of Rights (1996:29), states that every child has 
the right to receive an education in the official language or language of his/her choice in 
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public institutions where that education is already practical.  However, parents have the 
democratic right to choose their children‟s medium of instruction on their behalf.  The 
Curriculum and Assessment Policy Statement (CAPS) (Department of Education, 2011), 
recommends that learners‟ home language should be used for learning and teaching, 
wherever possible.  At our school, Afrikaans mother-tongue speakers are studying 
English as a First Additional Language, yet still experience a number of challenges with 
literacy.  Wilson (2000) states that learners have difficulty meeting the academic 
standards of the classroom, understanding the instruction, and engaging in active 
learning when the language of instruction is English only.  I concur with this view, as I 
have observed the difficulties experienced by the learners I teach.  My learners 
experience difficulties with understanding, which often leads to miscommunication. 
 
Furthermore, English has gained an elevated status in the country‟s struggle against 
apartheid to freedom and democracy (Heugh, 2003).  Parents perceive English as a 
gateway language, because it appears that English is ascribed a higher status, as it is 
commonly used in the public sphere.  It is globally recognised and seemingly carries 
connotations of opportunity and power.  Fairclough (2001:39) is of the opinion that 
power in discourse concerns “powerful participants controlling and constraining the 
involvement of non-powerful participants”.  He maintains that “the whole social order of 
discourse is put together and held together as a hidden effect of power”, and that one 
dimension of this power is the elevation of one social dialect to the position of a standard 
or “national” language (Fairclough, 2001:47). 
 
Therefore, parents are aware that their children need to demonstrate competence in 
English, even if it is their second language.  Gee (2008) cautions that mainstream 
dominant discourses, and specifically school-based discourses, privilege those who 
have mastered them (English) and do significant harm to those who have not. 
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My concerns were the following: 
 
(a) Afrikaans and IsiXhosa mother-tongue learners experienced numerous 
 challenges, which affected their achievements with regard to English literature.  
 Smith (2011) highlights that English requires some prior knowledge, which can 
 only come through reading, listening and speaking English and that a variety of 
 activities are required to boost a learner‟s achievement in understanding and 
 communicating English.  As a reflective practioner, I am of the opinion that 
 these challenges are exacerbated by the fact that reading and speaking is not 
 practised sufficiently in the poetry classroom. 
(b) Learners did not produce the expected results in their literature examinations 
 and classroom assessments.  I used my journal as a data collection strategy to 
 reflect on my thinking and observations during my poetry lessons.  I recorded 
 the events that, in my view, were cause for concern, as well as all the positive 
 and negative aspects of my poetry lessons.  Journal entry, 22 February 2012: 
 “Are my learners not grasping the content and are they unable to synthesize, 
 analyse and interpret their poetry questions correctly?” According to CAPS 
 (Department of Education, 2011:12), the learning of literature is impossible 
 without personal, thoughtful and honest interpretations from the learners 
 themselves.  For the learners to learn effectively, they have to understand and 
 interpret a literary text on their own. 
(c) Learners were not given enough exposure to their additional language of 
 learning and teaching at home.  This lack of exposure was reflected in their 
 classroom practice and ultimately impacted on their achievement.  The CAPS 
 (Department of Education, 2011:8) states that language proficiency requires 
 basic interpersonal skills, as well as cognitive academic skills, and emphasises 
 the need for listening, speaking, reading and writing skills. 
 
Tileston (2010:68) advocates that learners who are learning English move through 
various developmental stages.  This is based on their backgrounds and comprehension 
of their first language, the degree to which they have been exposed to formal education 
 5 
setting, their language styles, and their level of motivation.  The aforementioned served 
as a reminder to me to, when preparing my lessons, remain mindful of my learners‟ 
language and comprehension backgrounds, as well as their levels of development at 
that particular stage. 
 
1.2.2 My educational values 
 
Lombardo (2010) states that to become an educated person, a lifelong learner requires 
educational values that are judged as important in the educational process  These 
values reflect the general goals and standards of behaviour among educators and 
define what is judged as important in the educational process.  The educational values I 
believe in are learning, thinking, integrity, and growth.  Yet, as a reflective practioner, I 
grew concerned as to whether my educational values were reflected in my classroom 
practice.  I realised that I was contributing to the challenges experienced by my learners 
in mastering reading and viewing.  My primary focus was to complete the syllabus and 
produce results, motivated by my desire to protect my integrity.  My learners were 
bombarded with factual information.  In the final analysis, my accomplishments would be 
measured by the marks obtained by my learners and I was at all times accountable for 
the results I produced. 
 
I did not practise my learners‟ thinking skills enough, because of time constraints.  Their 
learning was hampered by the pressure they received from me, the school, their parents 
and the education system.  Bronfenbrenner‟s ecosystemic theory predicts that each 
level of the child‟s context, from the immediate family to what goes on in the classroom, 
to the messages received from the peers and the larger culture, influences how well the 
child does at school (Louw & Louw, 2007:221).  Whilst I reflected in my study, I revisited 
the educational values I conformed to, as modeling these values would enhance my 
learners‟ performance. 
 
My study was informed by the theories of Vygotsky, Bruner and Piaget.  According to 
McLeod (2007), Vygotsky‟s theories emphasise the essential role of social interaction in 
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the development of cognition and contend that the community plays a central role in the 
process of „making meaning‟.  Vygotsky argues that social learning tends to precede 
development.  Piaget argues that development precedes learning in children. 
 
The literature reflects that Vygotsky‟s theory focuses on the role of language and other 
material, such as scaffolding and psychological tools, in the promotion of cognitive 
development and the ways in which children acquire these developmental tools.  His 
theory, according to Gouws (2010:76), emphasises the role of the social environment in 
learning and cognitive development.  Vygotsky states that cognitive abilities are formed 
through social interaction and differ from one social environment to another.  It was 
therefore impossible to understand cognitive development without considering the group 
setting within my own classroom in which development occurs.  Vygotsky (1978) argues 
that it is through others that we become ourselves.  In my study, I focused on my 
classroom environment and strived towards the improvement thereof to enhance a 
learning environment that would foster cognitive development.  As I reflected, I 
researched strategies to improve on and uplift my learning environment, as this would 
enhance the cognitive development of my learners. 
 
I examined aspects of Vygotsky‟s theory, such as the mediated nature of higher mental 
processes, which required that I became the mediator between my learners and the 
environment in order to assist thinking and action in the poetry classroom.  The role of 
social activity and internalisation entailed that I assisted my learners in developing the 
ability to use scaffolding tools, such as textbooks and dictionaries, as well as 
psychological tools, such as language, in appropriate ways.  The interaction between 
development and learning emphasises the importance of learning that occurs in activity-
orientated, social situations.  As the teacher, I needed to create the environment in 
which my learners could share their experiences about their cultural world whilst I was 
teaching a certain poem.  In this way, their language skills would be enhanced and a 
love of poetry would be instilled in them. 
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I also focused on the zone of proximal development – Vygotsky‟s term for tasks too 
difficult to be mastered by children on their own, but that can be mastered with guidance 
from adults or more skilled children (Vygotsky, 1978).  This form of assistance to 
learners will lead to cognitive development processes, such as collaboration and 
scaffolding, which are fundamental to my study (Gouws, 2010:84).  Gouws further states 
that it is important to know something about learners‟ level of thinking, and this could be 
learnt by observing learners during class activities, through questioning sessions, and 
through routine assessments to determine learners‟ capabilities. 
 
Piaget, according to Gouws (2010:72), proposes four stages of cognitive development, 
namely the sensorimotor stage, the preoperational stage, the concrete operational 
stage, and the formal operational stage.  My study concentrated on the latter two, as my 
learners were between the ages of 15 to 17 years of age.  During the concrete 
operational stage, learners are able to move beyond reasoning about only concrete 
experiences to thinking in a more abstract, idealistic and logical way.  The formal 
operational stage advocates that they devise plans to solve problems and systematically 
test solutions.  Hence Piaget‟s term: hypothetical deductive reasoning (Bankay, 2004). 
 
A major argument of Bruner‟s framework is that learning is an active process in which 
learners construct new knowledge based upon their current and past knowledge.  The 
learner selects and transforms information, constructs hypotheses, and makes 
decisions, relying on a cognitive structure to do so.  Kearsley (2009) advocates that 
cognitive structure provides meaning and organisation to experiences and allows the 
individual to “go beyond the information given”. 
 
Muijs and Reynolds (2005) advocate that it is the duty of the teacher to create an 
environment that inspires learners to engage in learning tasks.  The teacher must create 
a warm and safe classroom environment so that learners can achieve their potential, as 
they feel safe and confident to attempt new tasks.  This requires long and careful 
planning.  As the teacher, I needed to understand the theories of human behaviour and 
how humans learn.  As I reflected on my practice, I remained mindful of the fact that 
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every learner learnt and developed at his or her own pace and that learning tasks should 
cater for all their individual learning needs.  I am of the view that learners are often 
challenged by the vocabulary used by certain poets and have difficulty with 
understanding the language in the poem.  In my study I therefore explored strategies 
that would ensure that every learner gained maximum benefit from my teaching practice 
whilst at the same time, accommodating all their needs. 
 
1.3 PURPOSE FOR UNDERTAKING STUDY 
 
CAPS (Department of Education, 2011:10) stipulates that the curriculum for learners in 
the first additional language (FET phase) is organised into four language skills, namely 
listening, speaking, reading and viewing, and writing and presenting.  My study 
concentrated on the skill of reading and viewing.  Reading and viewing is further sub-
divided into three sections, namely the reading of short texts for comprehension, 
summary and critical language awareness.  The second sub-division focuses on the 
study of setworks, while the third involves the learners in the extensive reading of a 
variety of written and visual texts.  The skill of reading and viewing requires that learners 
study setworks, with the focus on the aesthetic and cultural qualities of texts, such as 
poems, plays, films, novels and short stories CAPS (Department of Education,  
2011:14).  The study of literature is therefore compulsory.  In my Grade 10 classroom, 
my learners were exposed to short stories and poetry.  The reason for their studying 
poetry was because, in my opinion, this was an area in which my learners should be 
able to score high marks.  However, this was not the case, hence the need for my study. 
 
Research question 
How can I improve my teaching strategies in my Grade 10 First Additional 
Language poetry classroom? 
 
The aims of my research were as follows: 
• To improve learner participation in the poetry classroom. 
• To enhance learner academic outcomes in the poetry classroom. 
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1.4 ACTION RESEARCH AS METHODOLOGY 
 
McNiff and Whitehead (2010:5) regard action research as an enquiry enabling 
practitioners to learn how they can improve their own practices, individually and 
collectively, with the “I” being central to the investigation.  My study proposed to assist 
me in improving my own classroom practice.  I focused on the “I” and relied on learners 
and colleagues to support my data collection. 
 
McNiff (2010:33) states that action research is practice based and undertaken by people 
who want to find out more about their practices, with the view of improving them.  
Furthermore, it is about learning, and using that learning to improve practice. 
 
As the researcher, it was one of my objectives to improve on the practices in my 
classroom, while striving to make learning a pleasurable experience for my learners.  I 
was determined to make a difference in the lives of my learners; therefore, I hoped to 
find answers to my research question. Schmuck (2009:62) supports the aforesaid 
statement, saying that action research could revitalise the entire learning community as 
well as aid teachers in changing or reflecting on their classroom practices. 
 
1.4.1 My ontological values 
 
Whitehead (2009) explains the importance of defining values, emphasising that action 
research is concerned with improving practice; therefore, to distinguish something as an 
improvement, entails making a value judgment.  Values are necessary to explain our 
educational influences on education, and judging is what counts as progress.  This rang 
true for me; therefore, the ontological values that underpinned my research, stemmed 
from the principles of participation, social justice, Ubuntu, nurturing and supportive 
relationships, respect for others, accountability, creativity and honesty.  These 
communicate the ideas, moral values and tools that I value in my professional life, which 
are an ethical approach to teaching and learning, ingenuity, creativeness and originality, 
opportunities to inspire and to be inspired, opportunities to contribute to my field of 
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knowledge, as well as respect for the needs of individual learners and teachers.  Adams 
(2010) states that values are defined by inquiring which professed values are ontological 
values that give meaning to one‟s life and which are simply tools to live those values. 
 
These values and principles allowed me the opportunity to make a significant difference 
in the lives of my learners and ultimately provided the answers to my research question. 
 
1.4.2 Epistemologies 
 
According to McNiff and Whitehead (2006:26), epistemology deals with how we 
comprehend knowledge and how we come to attain knowledge.  It is further stated that 
the epistemological assumptions underpinning action research include “I” as the object 
of enquiry.  Knowledge is uncertain, and knowledge is a collaborative process.  This 
means that knowledge was acquired as my research developed.  Regular 
communication was maintained with my learners, which resulted in the construction of 
innovative knowledge and personal theories. 
 
1.5 MY RESEARCH CYCLE 
 
I designed the following diagram to explain the research cycle to which I adhered.  
Reflective critique means being aware of one‟s thinking, how it manifests in one‟s 
speech and action, and how it changes over time (McNiff & Whitehead, 2009:123).  
Reflecting on my own practice allowed me to think critically, yet constructively, about my 
own practice and, together with my values, afforded me the opportunity to change my 
thinking. 
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1.5.1 Planning 
 
According to Mertler (2006:10), the purpose of action research is to improve one‟s 
professional judgment and to provide a better, more effective means of achieving 
desirable outcomes.  To achieve these desired outcomes, I first needed to identify the 
problems.  This identification reflected on the role I played in the academic performance 
of my learners.  I was aware that I did not spend time addressing their learning barriers 
and remedial needs:  I was too focused on delivering the syllabus.  I focused exclusively 
on my preparations for classroom assessments and examinations.  The result is that I 
did not expose my learners to enough practice in literary concepts and the analysis and 
synthesis thereof.  I asked myself: “Are the children I am working with experiencing 
teaching in a way that is contrary to my values of Ubuntu, participation and social 
justice?” 
 
Duckworth (1987) states that the function of a teacher is to respond diagnostically and 
helpfully to a child‟s behaviour.  If children sit passively in rows, listening to teacher talk, 
he or she would not be a good diagnostician of what they needed. 
 
Action 
Research 
Planning 
Data Collection 
Reflecting 
Observing 
Collecting 
Questioning Analysing 
Reporting 
Sharing 
Evaluating 
Implementing 
Revisiting 
Identifying 
Informing 
Diagnosing 
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1.5.2 Data collection 
 
Johnson (2005) states that the data collected and analysed by teachers in their 
classrooms can be used to inform theories and best practices.  The data collected in my 
journal reflected my own practice and observations made during poetry lessons.  Data 
was collected through using different methods of data collection, such as photovoice, 
group interviews, a questionnaire, my personal journal, my learners‟ classroom 
assessments, and the June examinations.  These types of data collected assisted me in 
deciding on the effectiveness of my intervention programmes.  A cyclic process to refine 
my interventions, improve on it and/or maintain my teaching strategies had to be 
followed.  My research did not start from an initial question to the formulation of data 
collection, analysis, and conclusion; the process commenced with problem identification, 
as experienced within my classroom.  I was aware that I was engaged in didactic forms 
of teaching, focusing on a technical, rational form of knowledge, and preparing children 
to absorb large quantities of unrelated and largely irrelevant facts that they would repeat 
at examination time. 
 
Throughout, I monitored and documented my cycles of planning, data collection, 
observing and reflecting, concurring with McNiff and Whitehead (2009:144), who state 
that monitoring is a more complex process than simply collecting data about how you 
are performing something.  The authors highlight three well-defined operations: 
 
• Collect data about that action so that it enables you to produce the clearest 
 possible description of what has happened; 
• Interpret the data that you have collected so that you can develop a tentative 
 explanation of what has happened; 
• Evaluate what you have done so that you can explain the significance of your 
 actions, and re-plan in the light of your evaluation for further action. 
 13 
1.5.3 Observing 
 
During my analysis, I carefully studied my levels of preparedness and whether my 
learners were able to interpret and understand my levels of questioning and teaching.  
Whilst I taught, I assessed my own practice to determine how far I could improve my 
teaching style and strategies.  Together with my colleague, I analysed my teaching 
strategies and classroom practices.  Throughout the process, I ensured that I remained 
confident and committed to the success of my learners‟ classroom performance. 
 
1.5.4 Reflecting 
 
Once the results were analysed and recorded, I evaluated my progress and decided on 
a course of action.  Once I was presented with the opportunity to investigate, in a 
reflective mode, my individual and shared value systems and the possible effect of the 
choices that I made, a new paradigm of positive classroom participation function 
emerged. 
 
1.6 VALIDATION OF MY ACCOUNT OF LEARNING 
 
The process of validation brings about the generation of new knowledge.  McNiff and 
Whitehead (2006:97) state that as action researchers, our new ideas are constantly 
developed from within our practices, and tested against and integrated into new 
practices.  I wish to support this, as I am confident that all new ideas generated from my 
study will be implemented and incorporated into my classroom practice to promote an 
improvement in teaching practices and academic standards.  This will also enhance my 
learners‟ self-confidence.  They will be obtained from my observations; therefore, my 
conclusions should be reasonable and fair. 
 
In order to produce authenticated evidence, I followed the advice of McNiff and 
Whitehead (2006:158), who mention that establishing the validity of the claim of 
knowledge requires inviting critical friends or validation groups to criticize and evaluate 
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the data.  My research depended on the legitimate evidence from my three critical 
friends, a reflective journal, diaries from a colleague, a questionnaire and the National 
Curriculum Statement of 2011. 
 
1.7 RESEARCH METHODOLOGY 
 
According to Christian (2008), research is the diligent and systematic inquiry or 
investigation into a subject in order to discover or revise facts, theories and applications.  
She further states that methodology is the way in which we conduct our research.  
Williams (2011) defines methodology as a clear-cut idea of what the researcher is 
carrying out in his or her research.  She states that methodology guides the researcher 
to engage or be active in his or her particular field of enquiry.  Research methodology, 
therefore, is the way in which we conduct our research. 
 
1.8 DATA COLLECTION STRATEGIES 
 
As the researcher, I chose a qualitative research approach for my study and utilised 
data collection methods consistent with the qualitative research approach, such as 
photovoice.  Photovoice, according to Wang and Burris (1997), is a process that allows 
people to reflected and record their strengths and concerns.  The advantage of 
photovoice is that it is relatively easy and inexpensive; data can be gathered quickly; 
and it provides descriptions and visual imagery that give meaning to the data collected. 
 
My study focused on the problems experienced by my learners in the poetry class and 
the reasons why they were experiencing these difficulties.  The photographs taken by 
my learners assisted my collection of data and exposed me, as the researcher, to the 
opinions, perspectives and experiences of my learners.  Collier and Collier, in Mitchell 
(2008), state that images invite people to take the lead in inquiry, making full use of their 
expertise.  They also mention that the use of photographs in group interviews allows a 
full flow of interviewing, in ways that mere verbal interviews do not.  
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As the researcher, I facilitated the photovoice workshop, with the assistance of my 
colleague in the English Department at our school.  The workshop took place over five 
days, lasting for an hour and a half each.  My sample consisted of 24 Grade 10 English 
First Additional Language learners, who were divided into groups of 4.  The following 
steps were followed during the workshop: 
 
Day 1: 
 
(i) I started by explaining my research topic to the learners and the reason for my 
 study.  I informed them of my concerns and of the benefits of the research for 
 them as learners.  During this phase, I ensured that I captured their attention 
 and interest in the concept of photovoice.  
(ii) I assured my learners that the research would not harm them in any way; that 
 all matters discussed would be confidential.  I reminded them that their 
 participation would be voluntary. 
 
Day 2: 
 
(i) I introduced the concept of photovoice to them by explaining the uses and 
 goals of photovoice as an instrument to promote change.  I then showed them 
 examples of pictures with captions, as well as a slide show to consolidate the 
 concept of photovoice. 
 
Day 3: 
 
(i) I then explained the basic functions of the camera and used two of my 
 disposable cameras to allow them to practise by giving each one of them a turn 
 to take a picture. 
(ii) The next step entailed a discussion of the ethics of taking photographs.  My 
 learners were reminded that they were not allowed to take pictures of people 
 without their consent. 
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(iii) The next step was to explain the prompt to my learners.  They were required to 
 know what we hoped to achieve with the photographs; therefore, they needed 
 to understand the prompt. 
(iv) The final phase of Day 3 comprised a photo session, which lasted for more or 
 less 40 minutes.  My learners were told to make notes whilst taking the 
 photographs, as they would need these to reflect when feedback was given on 
 Day 4 of the workshop. 
 
Day 4: 
 
(i) The first phase of Day 4 comprised the handing over of the photographs taken 
 by each group.  The photographs were placed in an envelope and given to the 
 learners to decide which photographs they would use.  Once they had made 
 their choice, the learners were handed sheets of paper on which to paste the 
 photographs.  They then added their captions and wrote a short narrative on 
 what the photographs meant to them, based on the prompt they had been 
 given to use. 
 
Day 5: 
 
(i) Day 5 comprised the group interviews, during which learners collectively 
 shared their views, perspectives and the reasons for taking those particular 
 pictures. 
(ii) I then collected the pictures and locked them away in my personal safe, for 
 safekeeping. 
 
According to McNiff and Whitehead (2009:25), critical friends are important, as they 
make formative assessments on an ongoing basis, and give critical feedback about 
possible modifications. In my study, my three critical friends were a Departmental Official 
and two First Additional Language specialists.  One of my critical friends is my colleague 
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in the English Department at school.  I engaged in discussion with my critical friends, 
whose opinions I valued, to validate whether I was succeeding in my actions. 
 
To monitor my actions and my learning, I decided to keep a written journal.  In this 
journal, I wrote accounts of my thoughts and experiences during my poetry lessons.  My 
journal reflects positive as well as negative comments regarding my observations during 
my poetry lessons.  Diary entries from my colleague in the English Department were 
also used for data collection in my study.  These diary entries were based on the 
photovoice workshop and group interviews, as well as the poetry lessons presented. 
 
Data was also collected through a questionnaire, on which my learners were asked to 
answer three simple questions on what they had learnt during a poetry lesson (these 
questions appear in Appendix 1(b)). 
 
Finally, I referred to the poetry classroom assessment and the poetry section of my 
learners‟ June examination literature paper.  In my study, I undertook an analysis of the 
levels of attainment during the test and the examination and compared these whilst 
conducting a study of the questions that were poorly answered in both the assessments. 
 
1.9 ETHICAL CONSIDERATIONS 
 
Gamble (2006:32) states that the photovoice facilitator should have a solid 
understanding of the ethical considerations regarding the project and ensure that all 
activities around photovoice are done in a fair, respectful and ethical way.  Therefore, as 
the researcher as well as the facilitator of this study, I ensured that my learners 
understood that no person should be photographed without first giving his or her 
consent.  Once they understood the prompt they had been given, they realised that they 
were not allowed to capture any pictures of people without their consent. 
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1.10 ETHICAL MEASURES 
 
McNiff and Whitehead (2006:34) state that ethical clearance is an essential part of the 
research, because it involves other people and participants and possible sources of 
data.  Firstly, I applied for ethic approval from the Faculty of Research, Technology and 
Innovation Committee of Education (ERTIC). 
 
My research dealt with and depended on the values and opinions of my learners, a 
colleague and critical friends.  Throughout the research process, I ensured that all 
participants remained anonymous and that all information shared was confidential.  
Cresswell (2009:87) advocates that researchers need to protect their research 
participants, develop a trust with them, promote the integrity of research, and guard 
against misconduct and impropriety that may reflect on their organisations and 
institutions.  My research deals with children, and as such needed to be conducted 
within stringent ethical parameters.  Consideration had to be paid to how the learners in 
my study were treated, the level of honesty and openness in my study, the openness 
afforded to my learners, and the manner in which results were treated (Mertler, 
2006:26).  I therefore negotiated permission to do research from the following persons: 
 
(a) The principal of the school at which I was teaching 
(b) The Department of Education 
(c) The parents of the learners involved in the research 
(d) The learners involved in the research 
(e) A colleague and close friends 
 
1.11 PROPOSED OUTLINE OF CHAPTERS 
 
My study took the form of an action research enquiry, in which the underpinning 
question was, “How do I improve my practice?” (McNiff & Whitehead, 2006).  As I 
encouraged my learners to become more independent and take responsibility for their 
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own learning, I shared the story of my research in conversational form, posing critical 
questions for myself and addressing them through research. 
 
In Chapter One, I addressed my concerns and the purpose of my study.  
 
Chapter Two addresses the reasons for my concerns and refers to literature regarding 
the analysis of poetry.  This chapter answers the following: I am troubled, because I 
believe that my learners and I have the opportunity to create educational experiences for 
ourselves that will build our strengths, to enable us to achieve the best things in life.  
 
Chapter Three covers my research methodology and why I chose action research.  As I 
pose the question: “How can I show the situation as it was and as it developed?” my 
methodology is informed by my developing understanding of theory, logic and practice.  
This chapter will contain data from research episodes that are analysed and critiqued 
against the literature. 
 
Chapter Four comprises of presentation, analysis and the discussion of data. 
 
Chapter Five deals with recommendations, limitations and conclusions. 
 
1.12 CONCLUSION 
 
In this chapter, I expressed my concerns and the reasons for my concerns.  I discussed 
my educational concerns, my ontologies, epistemologies, educational values, and my 
purpose for undertaking this study.  I reflected on the research methodology, namely 
action research, that guided my study.  I also outlined the data collection methods that 
cemented my study. 
 
The following chapter will discuss the theoretical framework that will guide my study. 
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CHAPTER TWO 
LITERATURE REVIEW 
 
2.1 INTRODUCTION 
 
In this chapter, I will provide a review of the literature that shaped the theoretical 
framework of the study.  This will include a discussion of the literature that guided my 
thinking with regard to the analysis of poetry, good teaching practices required for 
effective poetry teaching, as well as the requirements suggested by the Department of 
Education.  As I reflected on my own practice, the literature reminded me of the skills 
required of an English teacher, as well as how effective learning and teaching influenced 
my classroom practice.  In my literature, I remained mindful of the aims of my study, 
namely to improve learner participation in my classroom as well as to improve learner 
academic outcomes.  My study was based on the theories of Vygotsky, Bruner and 
Piaget, as these promote the idea of collaborative learning and appropriately 
complement my research methodology, namely action research.  
 
2.2 WHY WAS I CONCERNED? 
 
As teacher and researcher, I was concerned about the academic progress of my 
learners and the fact that they were not attaining the academic results that I expected of 
them.  In the final analysis, my accomplishment in the classroom was measured by the 
marks attained by my learners.  The marks obtained from their classroom assessments 
and examinations reflected that a large majority of my learners did not understand or 
were not grasping the content taught in the poetry class.  Whilst marking their poetry 
class tests or examinations, I formed the impression that most of them studied the 
explanations to the poems by heart, without understanding what they were studying.  
This was reflected in their assessment outcomes, as the marks did not match the effort 
put into the teaching and revising of the poems.  Teaching for mastery is imperative and 
this entails that instruction should be organised so that all learners are given the 
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opportunity to learn what is being taught.  A variety of teaching styles should be used as 
different learners learn in different ways (Seghayer, 2011). 
 
My learners did not actively participate in my poetry lessons and were satisfied to just sit 
and listen to me teaching the prescribed poetry, without asking any questions or sharing 
their views and opinions.  Bodner, in Jacobs and Gawe (1996:2), states that successful 
teaching depends on the teacher‟s ingenuity in creating a classroom climate that is 
conducive to active participative learning by the learners.  This means that success is 
achievable and depends on the initiatives taken by the teacher.  Seghayer (2011) 
reminds me that the teacher has to be passionate as this will, in turn, develop 
passionate English learners.  In order to understand the underpinnings of their own 
teaching beliefs and to become more effective instructors, English teachers should 
constantly seek all sources that will enable them to employ the most recent teaching 
methods, supported by current research in the field. 
 
My learners wanted to be spoon-fed, and got away with just doing the barest minimum 
in my class.  Jacobs and Gawe (1996:2) state that teaching that reduces the learners 
into empty vessels into which the teacher pour content, and then expect the learners to 
pour it out again at testing time, continues to draw criticism, as learners are supposed to 
be responsible for their own learning.  My approach to learning comes from a 
pedagogical tradition that taught me that children learn with their minds.  According to 
Curriculum FET Programmes, as cited in Peterson (2010:4), learning about poetry is an 
adventure that allows for new ideas to be explored and during which several tools and 
skills are used to understand the opinions expressed by the poet.  Mayer (1996) 
describes teachers as “guides” and learners as “sense makers”. 
 
I was of the view that my learners were satisfied with my methods of teaching, as they 
did not challenge my teachings at all.  It was also an easy way out for my learners, 
because they did not have to expose themselves when faced with adversity.  The basic 
tenet of constructivism holds that learners must construct knowledge themselves, rather 
than receive it from outside themselves (Driscoll, 2000).  Once I completed the teaching 
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of a poem, they would make no effort to undertake any further research or to find any 
other interpretations of the poem. 
 
I grew concerned that there was no collaboration within my poetry classroom.  My 
learners were being exposed to the ideas, thoughts and opinions of their peers; and 
dialogue and interaction between my learners and me was minimal, due to time 
constraints and a focus on the completion of the syllabus.  Tinzmann, Jones, 
Fennimore, Bakker, Fine and Pierce (1990) mention that teachers who collaborate with 
learners allow their learners to participate in the setting of specific goals, within the 
framework of what is being taught.  Learners are allowed to provide options for activities 
and assignments and are encouraged to assess what they learn.  All these concerns led 
to me questioning my classroom practice, as I was not sure that my learners understood 
what I taught them.  When the lesson ended, I questioned whether they grasped 
concepts that were important when analysing a poem and whether they were aware that 
poetry demanded that certain concepts be understood. 
 
This propelled me to undertake introspection into my classroom practice, as this would 
ensure that I remedied my concerns.  Moon (2005:1) highlights that reflection is applied 
to gain a better understanding of relatively complicated and unstructured ideas and is 
largely based on the reprocessing of knowledge and understanding.  Lieberman and 
Miller (2000) point out that the practice of reflective teaching, reflective inquiry and 
reflection-on-practice results in gaining the personal and professional knowledge that is 
so important to being an effective teacher and in shaping children‟s learning. 
 
As I studied my practice, I remained mindful of the requirements advocated by the 
Department of Education, which are clearly explained in the CAPS for Grades 10-12 
(2011). 
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2.3 LITERATURE TEACHING ACCORDING TO THE DEPARTMENT OF 
 EDUCATION 
 
Whilst my study focused on the teaching of poetry in my classroom, I first reflected on 
the importance of literature study as prescribed by the Department of Education.  Poetry 
teaching is an important genre within the study of literature.  English teachers are guided 
by The National Curriculum and Assessment Policy Statement (2008) and the CAPS, 
(Department of Education, 2011), with regard to the teaching of literature.  These 
documents state that the reason for the reading of literature in the classroom is to 
develop in learners a sensitivity to a special use of language that is more refined, 
literary, figurative, symbolic and deeply meaningful than much of what else they may 
read.  Clarke, Dickinson and Westbrook (2010:188) states that poetry engages learners 
in kinds and functions of language that are powerful, original and patterned in unique 
ways.  They state that the teaching of literature requires personal, thoughtful and honest 
interpretations and comments from learners, as this will teach them to understand a 
literary text on their own.  Teachers are encouraged to restrain their own interpretations 
and ideas of literary texts, and allow as much learner participation as is reasonable. 
 
These documents encourage the following approaches to the teaching of literature: 
 
(a) Literature should be read in the class as often as possible, as it is essential for 
 learners to know what is going on within the literary text.  In my view, this 
 means that learners must read a poem until they have a clear understanding of 
 at least the plot.  In my classroom, we would read a poem at least two or three 
 times.  Learners were then asked some basic questions based on the poem.  
 Often, they shied away from answering, although some learners were 
 sometimes able to respond to these questions.  Nasr (2001) agrees that this 
 practice has the potential to consolidate the four language skills, namely 
 reading, writing, speaking and listening, within the classroom.  Lennox, Small 
 and Keeling (1978) state that literature extends the ability to read and write 
 effectively and that engendering a regard for literature will ensure that learners 
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 enjoy literature even after they leave school.  It encourages learners to think 
 out and to practise special reading strategies to deal with the idiosyncratic 
 characteristics of verse and prose.  It broadens intellectual perspectives and 
 boosts cognitive maturation.  It helps learners develop an appreciation for the 
 language that they are learning. 
(b) According to CAPS (Department of Education, 2011:17), poetry should be 
 taught, not poems.  In my view, this means that meaningful teaching and 
 spelling explanations must be given to learners.  The CAPS document further 
 states that learners should be encouraged to read as many poems as possible 
 in the class and also be encouraged to write poetry.  In my poetry class, I did 
 not make time for my learners to read other poems besides the ones chosen 
 as part of the syllabus.  The main objective of poetry lessons is not to teach 
 learners to appreciate poetry, but to find a means of involving the learners in 
 using their language in an active and a creative way (Tomlinson, 1986). 
(c) The purpose of literary texts is to show learners how language can be used 
 with subtlety, intelligence, imagination and flair.  This means taking a close 
 look at how text is being created, manipulated and re-arranged to clarify what 
 is being expressed.  This may involve examining the presence or absence of 
 imagery, what kind of imagery is being selected by the writer and why, 
 sentence structures and paragraphing, or the layout of poems, choice of words 
 and the use of symbols.  Van (2009) supports this approach to literature 
 teaching, contending that literature study is beneficial, as it provides significant 
 contexts, involves a profound range of vocabulary, dialogues and prose, 
 appeals to the imagination and enhances creativity, develops cultural 
 consciousness and encourages critical thinking.  As my study was based on 
 poetry teaching, the aforementioned reminded me of the advantages of 
 exposing my learners to all of the above mentioned aspects.  They might 
 benefit in many other spheres within the English classroom.  Corey (2006) 
 aptly relates that poetry is useful in building vocabulary or learning the role of 
 figurative language. 
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(d) Finally, it is important to point out that literature is not about giving the right 
 answers.  In my opinion, this means that, as the teacher, I should allow my 
 learners to express themselves and accept their responses, despite the fact 
 that I am governed by a memorandum.  English First Additional Language 
 learners tend to shy away when a situation becomes too challenging.  Maybe, 
 if given more opportunities to share their opinions and the affirmation that 
 these opinions are respected, they may develop an appreciation for poetry.  
 Koch (2006) cites Muldoon who states that poetry helps us to make sense of 
 ourselves and the world and should be an integral part of the education of 
 young people who, particularly in their adolescent years, have such difficulty in 
 making sense of themselves. 
 
As an English teacher, I was well aware of all the advantages that literature study held 
for my learners.  Sadly, I had formed the opinion that one of the most problematic areas 
of literature study for my learners was that of poetry. 
 
2.4 DEFINITIONS OF POETRY AND THEIR IMPACT ON MY STUDY 
 
There are as many definitions of poetry as there are poets.  The Concise Oxford 
Dictionary defines poetry as a composition of high beauty of thought or language and 
artistic form in verse or prose: a creation of achievement (Fowler & Fowler, 1992:919).  
Fry, according Tia (2011), relates that poetry is the language of imagination and 
passion.  Sharma (2011) cites Frost, who states that poetry is what gets lost in 
translation: the renewal of words and a mixture of emotions that deal with real life.  Dove 
(2012) mentions that poetry is language at its most distilled and most powerful, whilst 
Coleridge, as cited by Tia (2011), describes poetry as the best words in the best order.  
These definitions aptly describe what I would envisage my poetry class to be like, 
despite the fact that English is their additional language.  I would love to inculcate in my 
learners a love for poetry study – an environment in which they could enrich their 
vocabulary and learn to be creative and imaginative.  My educational values would also 
be practised, in that this would require that they thought and became creative in my 
 26 
class.  My learners should use this as a platform to participate actively in lessons whilst 
simultaneously improving their assessments.  The aforementioned spoke to the aims of 
my research and reminded me of my ontological values, namely creativity and 
participation. 
 
Flanagan (2012) defines poetry as the economy of language, based on the fact that the 
poets miserly and unrelentingly dole out words to a page.  Words are carefully and 
concisely selected, as poets need to artistically render words that will evoke emotions 
within the reader.  He further states that poetry may be used to narrate, describe, argue 
or define.  Poetry also invokes within the reader intense emotions, such as joy, sorrow, 
anger, and love.  This definition aptly explains how my learners could use the lessons 
learnt in poetry in other spheres of the subject.  This was, however, not happening in my 
classroom. 
 
Finally, Peterson (2010:9) defines poetry as an art form; it must therefore be analysed 
objectively and subjectively for optimum appreciation.  To understand the need for this 
kind of appreciation, I will now explain how the objective and subjective analysis of 
poetry can facilitate poetry teaching in the classroom. 
 
2.5 SUBJECTIVE AND OBJECTIVE ANALYSIS OF POETRY 
 
2.5.1 Objective analysis 
 
The objective analysis of a poem, according to Peterson (2010:9), means that learners 
should have a clear understanding of the comprehension of a poem, which is usually the 
major stumbling block to the effective analysis of the poem.  To overcome this, diction, 
figurative language, allusions, other languages used in the poem and poetic devices 
should be scrutinised.  The learners should understand the title, the subject and the 
setting of the poem.  The learners must know the theme as well as the tone of the poem, 
as this refers to the poet‟s feelings about the subject and reflects the mood of the poet.  
The atmosphere, poetic form, narration and biographical details of the poet must also be 
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understood.  Parducci (2012) aptly agrees with the aforementioned, stating that the 
objective analysis of a poem refers to the factual data of the poem that cannot be 
altered, as these are the real thoughts and feelings of the poet.  Madras (2009) further 
relates that an objective analysis of a poem is impersonal; as readers of the poem, we 
are confined only to the poet‟s point of view.  According to Curriculum FET Programmes, 
as cited in Peterson (2010:4), learning about poetry is an adventure that allows new 
ideas to be explored and during which several tools and skills are used to understand 
the opinions expressed by the poet. 
 
In my classroom, a lot of time was spent in explaining all the abovementioned concepts 
to my learners so as to ensure that all aspects were covered in order for the poem to be 
understood.  My lessons were centred on the facts of the poem at all times.  I felt that if 
my learners understood what they were learning about the poem, they would develop an 
interest in and love for poetry study.  Once they were able to cope with the objective 
analysis of a poem, they would read poems freely for enjoyment and appreciation. 
 
2.5.2 Subjective analysis 
 
According to Parducci (2012), the subjective analysis of a poem is not concerned with 
facts at all.  Subjective analysis allows the reader to voice his or her own feelings, 
thoughts, opinions and perspectives.  I was immediately reminded of my classroom 
practice, asking myself whether I allowed my learners to voice their opinions and 
perspectives of the poem.  Madras (2009) also aptly reminded me that the subjective 
analysis of a poem was personal; therefore, the individual‟s thoughts and opinions were 
important.  I asked myself whether I was affording my learners the opportunity to voice 
their thoughts and opinions. 
 
Peterson (2010:10) mentions that a subjective analysis of a poem is possible only once 
a comprehensive objective analysis has been undertaken.  The question: “Is this a good 
poem?” can be answered objectively and subjectively.  He states that a good poem 
must have aesthetic value; its components must blend and complement each other and 
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augment the poem as a whole.  The poem must convey a significant message, which is 
valid in a wider context.  The poem must have an evocative element and provoke 
rational thought.  As the teacher, together with my colleague, I determined the poetry list 
for my Grade 10 learners.  I selected the poems and made sure that the words and 
phrases were modern, understood by my learners, and contained characters and 
situations to which they could relate.  I chose the poems, believing that the children 
would enjoy the poetry and that this would assist them in subjectively analysing the 
poetry in the classroom.  
 
The literature reflects that the analysis of a poem requires the use of the correct 
terminologies.  Learners must be familiarised with the relevant terminology and 
meaning, such as the meaning of diction, stanza, verse, similes and metaphors, figures 
of speech, alliteration, symbolism, rhyming, ellipsis and enjambment.  Learners should 
also be taught to identify the different types of poems, such as sonnets and odes.  
Peterson (2010:10) mentions that the National Curriculum Statement (2008) provides 
guidelines for teachers and emphasises that these terminologies should be taught to 
learners to ensure that they are able to answer and master key questions with regard to 
poetry analysis.  This statement advocates that learners must know the theme or central 
idea of the poem, the structure and rhyme scheme.  
 
In my view, English First Additional Language learners are faced with the challenge that 
they have to familiarize themselves with a variety of concepts to enhance their 
understanding of a poem.  I believe that all these concepts are imperative, as they are 
able to stimulate a learner‟s language acquisition.  These concepts are often challenging 
and stimulate their imagination.  The learners then become aware that poetry is a 
powerful form of communication.  However, assessments done among my learners 
often revealed that a large number of them experienced difficulty with the mastery and 
identification of these concepts.  A lot of time was allocated to teaching my learners the 
mechanics required to understand a poem, yet they were still unable to master these 
concepts. 
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2.6 DUTIES AND RESPONSIBILITIES OF A TEACHER 
 
According to Plan (2009), a teacher is required to prepare lessons and make them as 
interesting as possible.  Whilst I thought that my lessons were interesting, my learners 
might have their own ideas. Often English First Additional Language learners 
underestimate the level of difficulty of the language and do not apply themselves 
adequately.  This could be detrimental; therefore a lot of effort went into planning my 
lessons. I chose direct instruction as my teaching strategy.  Yet the question remained:  
Are my learners excited about my lessons and do they find them interesting?  Hopefully, 
the photovoice activity, which was fundamental to my research, might reveal their 
feelings regarding this. 
 
A teacher should identify the needs of individual students in their classes and work to 
help each child develop his or her own potential and confer with learners over their work.  
In my classroom, I did not have the time for this and often took for granted the fact that 
English was my learners‟ second language and the work was, in my view, easier than 
the home language classes.  Therefore, the learners in my first additional classroom 
experiencing problems were not afforded the time or attention by me to address their 
problems. 
 
The teacher‟s responsibility is also to assist learners in learning and not to judge their 
(in)ability.  I wish to concur with Plan (2009) that these basic duties must be performed 
by a teacher on a daily basis.  Yet, at our school, I was faced with many challenges that 
affected my daily teaching practice. 
 
Seghayer (2011) further states that English teachers must be familiar with and be able 
to adapt to and employ a variety of teaching techniques, in addition to having 
appropriate knowledge of the language.  He states that these techniques are methods of 
teaching that include classroom behaviour or classroom activities and procedures that 
employ specific strategies selected by teachers to achieve their objectives.  In my 
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classroom I concentrated on direct instruction to simplify my job.  My learners passively 
sat and listened; there was no noise, and I got my syllabus done. 
 
My study required that I reflect on my classroom practice to facilitate the improvement 
thereof.  Reflection means to think deeply or to ponder about something that has 
happened (Vakalisa & Gawe, 2011:55).  Richards and Lockhart, as cited in Vakalisa and 
Gawe (2011:55), define reflective teaching as an approach to teaching in which teachers 
collect data about teaching, examine their attitudes, beliefs, assumptions and teaching 
practices, and use the information obtained as a basis for critical reflection about their 
teaching.  I was aware that the secret to successful poetry learning lay in my ability to 
introduce my learners to poems within their individual field of experience, language 
ability and understanding, so that they could readily relate to and identify with the 
imagery, emotions and feelings as expressed in the poems.  The literature regarding the 
teaching of poetry therefore prompted me to investigate my duties and responsibilities 
as the teacher to ensure that my learners overcame some of the challenges they might 
face in the poetry classroom. 
 
2.6.1 What is a collaborative classroom? 
 
Tinzmann et al. (1990) are of the view that collaboration in the classroom ensures that 
learners become knowledgeable, self-determined, strategic and empathetic individuals.  
Collaboration affords learners enormous advantages, as they are able to learn within a 
group rather than solve problems individually.  This advocates the continuous sharing of 
knowledge between teachers and learners.  Winter (1989) states that in a collaborative 
environment, everyone‟s point of view are seen as a contribution to the resources of 
understanding; no-one‟s viewpoint will be taken as the final understanding as to what all 
the other points of view really mean.  The metaphor for the collaborative classroom is 
shared knowledge, whereas the metaphor for my teaching practice was that I provided 
all the essential content information, skills and tuition to my learners, as stated by the 
aforementioned writers.  Knowledge therefore flowed one way only: from me to my 
learners.  I was therefore reminded that I needed to value and build on the knowledge, 
 31 
personal experiences and language that my learners were able to contribute to the 
poetry lessons.  The focus should be on the collective knowledge and thinking of the 
entire classroom. 
 
Successful learning within the classroom therefore involves interaction between the 
learner, the materials, the teacher and the context.  Shared authority among teachers 
and learners is therefore essential.  Successful teachers encourage their learners to use 
and share their own knowledge, whilst focusing on high level understanding.  They 
encourage their learners to engage in critical and creative thinking and to participate in 
open and meaningful dialogue.  Erlbaum (2002) states that every learner must 
participate fully in order for the class to do dynamic work, and in order to develop the 
strongest, most detailed readings of work.  In my classroom, I determined the goals and 
objectives for my poetry lessons; I designed the learning task, as well as the 
assessment tasks.  There was no room for learners to share their views and opinions, 
as I was too focused on ensuring that I taught them all they needed to know about a 
specific poem.  English teachers must maintain classroom dynamics, excitement and a 
sense of fun.  They should engage learners by making them accountable for their own 
learning, create opportunities in which they can assume an active role in classroom 
activities and maximize each individual‟s participation and contribution (Seghayer, 
2011). 
 
De Vries (1995) states that through this dialogue and interaction, curriculum objectives 
are brought to life within the classroom.  Teachers should act as mediators.  Bedrova 
and Leong, as cited in De Vries (1995:33), state that successful mediation is necessary 
for the development of thought and that this allows learners to connect new information 
to their experiences and to learn in other areas.  As knowledge is shared amongst 
teachers and learners, the role of the teacher is to emphasise mediated learning.  My 
poetry classroom lacked this mediation, as I did not provide an opportunity in my 
classroom for my learners to share their knowledge.  I had the view that by allowing 
them to link their knowledge to a specific poem, I was affording them the opportunity to 
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accept responsibility for their own learning.  I therefore needed to allow for mediation 
within my poetry classroom. 
 
The literature reflects that a collaborative classroom is a place in which learners are 
engaged in a thinking curriculum; where everyone learns from everyone else; and where 
no learner is deprived of making contributions whilst, at the same time, every learner‟s 
contribution is respected and valued.  Hittie (2000) states that it is important for learners 
to feel that the class is theirs – not just the teacher‟s.  Learners must not be segregated 
according to aptitude and achievement.  In my classroom, I did not give time for my 
learners to voice their views or opinions whilst I was teaching a poem.  I did not have the 
time to listen to their experiences, which might have enriched the learning experiences 
of the rest of the learners in the classroom.  I also did not allow my learners to 
collaborate with each other, based on my desire to, at all times, control the levels of 
noise. 
 
My educational values, namely learning, thinking, integrity and growth, are the principles 
that are supposed to anchor my practice, yet I was not practising these in my classroom.  
One of the aims of my study was to improve learner participation in my classroom.  My 
responsibilities, as indicated above, dictated that I focus on regular interaction with my 
learners.  Therefore, I will now reflect on how constructivism impacts on learning in my 
classroom. 
 
2.6.2 Constructivism 
 
For the purpose of this study, I embraced a constructivist theory.  Keller (2010) defines 
constructivism as a theory of learning that is developed from the principle of children ‟s 
thinking.  She further states that constructivism is a philosophy of learning founded on 
the premise that, by reflecting on our experiences, we construct our own understanding 
of the world we live in.  Snowman and Biehler (2000), as cited in Killen (2007), suggest 
four interpretations of the concept of constructivism as they relate to education.  These 
principles are (a) Meaningful learning is the active creation of knowledge structures from 
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personal experience; (b) Knowledge is the result of personal interpretation of 
experiences; therefore, one person‟s knowledge cannot be transferred to another; (c) 
The cultures and societies in which people belong influence their views of the world 
around them; and (d) The construction of ideas is aided by systematic, open-minded 
discussions and debates. 
 
According to Artherton (2011), cognitive constructivism refers to individual learners‟ 
understanding of things in terms of developmental stages and learning styles, whilst 
social constructivism emphasises how meanings and understandings grow out of social 
encounters.  Lerman (1996:133) states that Vygotsky and Piaget‟s programmes have 
fundamentally different orientations, the former placing the social life as primary and the 
latter placing the individual as primary.  Briefly stated, Piaget belongs to the 
constructivism perspective, which sees learning as construction, while Vygotsky adheres 
to the activity theory perspective, which sees learning as appropriation. 
 
An internet article, My English Pages (2007), describes Bruner as one of the most 
influential constructivists influenced by Piaget‟s ideas about cognitive development in 
children.  Bruner‟s theoretical principles focus on the nature of learning and learning 
processes, instructional scaffolding, and the intellectual development of the learner.  
Bruner believes that learning is an active process in which learners construct new ideas 
or concepts, based on their current or past knowledge (Culatta, 2012).  This means that 
the learner selects and transforms information, constructs hypotheses, and makes 
decisions, relying on a cognitive structure to do so. 
 
Social constructivism, strongly influenced by the works of Vygotsky, suggests that 
knowledge is first constructed in a social context and is then taken up by individuals 
(Eggen & Kauchak, 2004).  According to social constructivists, the process of sharing 
each person‟s point of view is called collaborative constructivism (Meter & Stevens, 
2000).  This results in learners building understanding together that they would not have 
been able to do alone.  My study was therefore guided by the explanation that learning 
is known as social constructivism.  I was reminded by the aforementioned theorists of 
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my educational values, as I was certain that collaboration within my poetry would 
develop my learners‟ thinking skills, because they would need to compete with their 
peers.  Learning would take place, as they would want to form part of the class group.  
Simultaneously, there would be growth in my poetry classroom. 
 
Vygotsky, as cited in Tinzmann et al. (1990), believes that intellectual functioning is the 
product of social history and that language is the key mode by which we learn our 
cultures and by which we organise our verbal thinking and regulate our actions.  
Children learn such higher functions from interacting with the adults and other children 
around them.  He postulates that children learn when they are engaged in activities and 
dialogue with adults or capable peers.  Morley (2004) is of the opinion that knowledge is 
mutually built and socially constructed. 
 
Children gradually internalise this dialogue, so that it becomes inner speech.  This is the 
means by which they direct their own actions and thinking.  The internalised dialogue is 
then gradually used to regulate their own behaviour in a variety of contexts.  Ultimately, 
this dialogue is internalised as inner speech.  Vygotsky reasons that when children are 
asked to solve difficult problems or perform difficult tasks, this inner speech will go 
internal.  Vygotsky also notes that children interacting towards a common goal tend to 
regulate each other‟s actions.  They became able to solve difficult problems that they 
would not have been able to solve whilst working independently.  Muijs and Reynolds 
(2011:81) state that the social side of the constructivist movement emphasises the ways 
in which children can learn from each other when they collaborate with each other or 
with the teacher.  They further state that purposeful talk allows learners opportunities to 
examine, elaborate, assess and build their knowledge in a social context.  
 
Vygotsky observes that effective teachers plan and carry out learning activities within 
children‟s zones of proximal development, through dialogue and scaffolding.  
Pishghadam and Ghardir (2011) postulate that there is a discrepancy between what a 
child can do independently and what he or she can do under adult guidance or in 
collaboration with more capable peers.  They further state that teachers are supposed to 
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scaffold learners in a way that will actualise their potential.  For this to happen, 
successful caregivers should assume that their learners are knowledgeable, they should 
know their learners, share an interest in the task at hand with the learners, follow the 
learners‟ lead, and capitalise on uncertainty.  Therefore, dialogue, scaffolding and 
working in one‟s zone of proximal development can be accomplished in collaborative 
classrooms, and are being accomplished in many classrooms today.  According to 
Daniels (2001), Wells (2001), and McDevitt and Ormrod (2002), socio-cultural theory 
and the notion of zone of proximal development lie at the heart of the concept of 
scaffolding.  Vygotsky also provides us with a framework for thinking about an important 
function of teaching and the multicultural perspective.  His research suggests that school 
learning enables students to connect their everyday concepts to scientific concepts.  
This means that schools help learners draw generalisations and construct meaning from 
their own experiences and knowledge.  He emphasises that knowledge learned in the 
community and knowledge gained from school are both valuable.  Effective teachers 
help students make connections by scaffolding and dialogue; these are the essence of 
mediating.  
 
Teachers must plan learning activities that challenge learners.  They should plan 
activities and experiments that build on the language of the learners‟ everyday lives, 
using familiar examples and behaviours, analogies and metaphors and commonly found 
materials.  Teachers should demonstrate the task to the learners, do the parts that the 
learners are unable to do, work collaboratively with the learners where they need help, 
and release the responsibility to the learners only when they are able to perform the task 
independently.  Teaching for mastery is imperative, and this requires that instruction is 
organised so that all learners are given the opportunity to learn what is being taught.  A 
variety of teaching styles should be used, as different learners learn in different ways.  
English teachers need to be flexible enough to accommodate the various learning 
styles, greater diversity and various goals learners bring with them to the English 
classroom.  To accomplish this, the educator should embrace the constant changes in 
the field, always try different teaching methods and introduce a variety of classroom 
activities (Seghayer, 2011). 
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Clarke et al. (2010:188) states that poetry engages learners in kinds and functions of 
language that are powerful, original and patterned in unique ways.  He further states that 
poems are like spoken songs; one has to hear the individual voice of the singer in order 
to hear what they are saying at all.  This meant that learner participation was imperative 
in my poetry classroom, highlighting the need for collaboration in every poetry lesson. 
 
The Vygotskian theory encapsulates the idea that we need to learn from each other in 
the poetry classroom.  As the teacher, I needed to examine the reasons why 
collaboration was not fostered in my classroom.  I also needed to address the 
importance of scaffolding as an important complement to the Vygotskian theory, as this 
is a necessity in the poetry classroom. 
 
According to McLeod (2007), Vygotsky places more emphasis on shaping cognitive 
development, contradicting Piaget‟s emphasis on universal stages and content 
development. Vygotsky does not refer to stages, as Piaget does.  Vygotsky places more 
emphasis on the role of language in cognitive development, whereas Piaget places no 
emphasis on this.  Piaget believes that cognitive development is a progressive 
reorganization of metal processes as a result of biological maturation and environmental 
experience (McLeod, 2009).  This means that children construct an understanding of the 
world around them, then experience discrepancies between what they already know and 
what they discover in their environment. 
 
Bruner concentrates on how knowledge is represented and organised as the child 
develops and new ideas or concepts are based on existing knowledge (Bruner, 1960).  
Bruner believes that the process of constructing knowledge of the world is not done in 
isolation, but rather within a specific social context.  The child is a social being and, 
through his or her social life, acquires a framework for interpreting experiences.  He 
further contends that learning is an active process and that facets of the process include 
the selection and transformation of information, decision making, generating 
hypotheses, and making meaning from information and experiences. 
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Challenge, readiness and social interaction are central to the theories of both Piaget and 
Vygotsky.  Morley (2004) is of the opinion that Vygotsky‟s theory is a social constructivist 
approach, which emphasises the social contexts of learning, and that knowledge is 
mutually built and constructed, whilst Piaget‟s work lacks such social emphasises.  
Piaget believes that children construct knowledge by transforming, organising and 
reorganising previous knowledge.  
 
However, the perspectives of Bruner, Vygotsky and Piaget differ regarding the role of 
language in cognitive development, the relative value of free exploration versus 
structured and guided activities, the relative importance of interactions with peers versus 
adults, and the influence of culture.  Like Vygotsky, Bruner believes that language 
accommodates cognitive development and the two then become inextricably intertwined 
and over time develop side by side, each helping the development of the other.  
Followers of both Piaget and Vygotsky also agree on the importance of collaboration 
(Berk & Winsler, 1995).  
 
In my view, the theories of Vygotsky, Piaget and Bruner are valuable to my poetry class 
as they view the educator as a facilitator and a guide, not a director.  In my classroom, 
however, I was the director.  Piaget believes that the teacher should provide support for 
learners to explore their world and discover knowledge.  Vygotsky states that many 
opportunities should be provided for learners to learn from the teacher and more skilled 
peers (Barnay, 2004).  In my class, there was no time for me to provide my learners with 
opportunities to explore knowledge, as I did all the teaching.  I was overly concerned 
about noise levels and chaos.  I also failed to create ample opportunities for my learners 
to learn and improve, because of my workload. 
 
2.6.3 Scaffolding within my poetry class 
 
According to McCloskey, Stack, Orr, and Klerckora (2010), scaffolding occurs when 
teachers or other learners support learners to enable them to do what they cannot (yet) 
do unsupported.  Vogt, Short and Echevarria (2008:100) describe scaffolding as a term 
 38 
associated with Vygotsky‟s notion of the Zone of Proximal Development (ZPD).  The 
ZPD is, in essence, what the learner can accomplish on his or her own and what he or 
she can achieve with a more knowledgeable individual.  Initially, teachers can scaffold in 
the classroom when they provide substantial amounts of support and assistance in the 
early stages of teaching a new concept.  They then gradually decrease the amount of 
support as the learners acquire support through multiple practice opportunities.  Muijs 
and Reynolds (2011:80) support this view that teachers assist learners in achieving 
tasks that they cannot master on their own and must then gradually withdraw their 
support. 
 
According to Muijs and Reynolds (2011:25), Vygotsky‟s main interest is the study of 
language development.  Vygotsky strongly believes that we can learn from others, both 
of the same age and of a higher age and developmental level.  One of the key ways in 
which this operates, is through scaffolding in the ZPD.  He refers to the gap between 
what a learner is able to do alone and what he or she can do with someone more 
knowledgeable than him- or herself.  This is where the teacher takes the child‟s 
knowledge to a higher level by intervening in the ZPD and by providing the learner‟s 
thoughts with so-called scaffolds.  Poetry study requires that a learner remembers and 
applies numerous difficult concepts.  My learners expected me to repeat the definitions 
and methods of application in every poetry lesson.  We needed to work towards a stage 
where they no longer depended on me to scaffold that learning process.  Vygotsky 
believes that scaffolding should cease only once the learning process is complete.  This 
links to the fact that collaboration in the class is imperative. 
 
2.6.4 Characteristics of educational scaffolding 
 
McKenzie (2000) advises that scaffolding provides clear directions, which means that 
learners are given clear direction on all learning activities.  These activities have been 
tested in advance so that all misconceptions are eliminated and there is no confusion.  
The purpose is clarified; learners are informed of the problems and are urged to care 
about it.  Their work is well planned and remains purposeful and they are not caught in 
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mindless activity traps.  Walqui (2000:94) postulates that English First Additional 
Language learners must be given comprehensible examples of what is expected of 
them.  When a new task is introduced, learners must be able to hear or see what the 
developing product looks like.  This means that undertaking the first step as a class is a 
necessary step. 
 
Scaffolding helps to keep learners focused on the task and provides them with lessons 
that contain clear instructions and guidance.  Walqui (2006:169) states that teaching 
subject matter content to English learners requires amplifying and enriching the linguistic 
and extralinguistic context.  This implies that the learners do not receive just one 
opportunity to come to terms with the concepts involved, but in fact may construct their 
understanding on the basis of multiple clues and perspectives encountered in a variety 
of class activities. 
 
Scaffolding successfully directs learners to worthy sources and reduces uncertainty, 
surprise and disappointment.  This means that lessons are designed to ensure that 
nothing goes wrong during a lesson, to maximise learning and efficiency.  It also delivers 
efficiency where learners work hard to get the job done without wasting any time.  
Parslow (2009) advocates that scaffolding, according to Bruner, is described as a 
resource to help learners expand their capacity to acquire new knowledge and skills. 
 
Lastly, scaffolding creates momentum and directs energy in ways that actually builds 
momentum; simultaneously, insight and understanding are accumulated.  Walqui (2006) 
supports this view, stating that tasks can provide a deep, rigorous, challenging and 
responsible education to learners who need to develop conceptually, academically and 
linguistically.  Scaffolding offers assessment to clarify expectations; learners are no 
longer kept in the dark about assessment criteria.  Learners are provided with examples 
of quality work done by others and are exposed to rubrics and standards that define 
excellence. 
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I decided to reflect on three principles that influence effective learning and teaching, as 
advocated by James and Pollard (2006:6): the recognition of prior learning experiences; 
the need for the teacher to scaffold learning; and the promotion of active engagement 
with my learners.  Recognition of prior learning experiences, in my opinion, is necessary 
for me to diagnose the difficulties my learners may be experiencing with poetry study in 
Grade 10 in order for me to carry on teaching poetry.  Ausubel (1999) supports the idea 
that understanding is related to prior knowledge.  He postulates that effective learning 
takes place when the content is meaningful and when learners are able to relate the 
content to their knowledge.  Lamon (2009) states that constructivists believe that prior 
knowledge impacts on the learning process; therefore, the learner must actively 
construct new information into his or her existing mental framework for meaningful 
learning to occur. 
 
The scaffolding of learning activities allowed me the opportunity to engage in 
collaborative dialogue with my learners, as I needed to question them on the problems 
they were experiencing within the poetry classroom.  The visual methodology that 
informed my study, namely photovoice, assisted with this process, as marginalised 
learners would be given an opportunity to voice their concerns and challenges in the 
poetry classroom.  Gamble (2006) states that marginalised groups should have their 
voices heard and bring forth ideas to influence decisions and policies that affect their 
lives. 
 
The above principles reminded me that effective learning and teaching required 
scaffolding and collaboration between my learners and myself.  I could not ignore their 
prior knowledge and the fact that I was not creating opportunities for them to participate 
in my lessons.  Wagner (2005) states that poetry gives a learner‟s mind an exhilarating 
workout.  He also states that poetry motivates learners to read more, imagine more, and 
think more.  Was I allowing my learners to experience this kind of exhilaration in my 
poetry classroom?  The fact that I did most of the talking, meant that they were not 
active enough in the class whilst I was teaching, because they had to sit quietly and 
listen for discipline to be maintained.  This contradicted the ontological values 
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underpinning my research, namely social justice, Ubuntu, respect for others, and 
creativity. 
 
Ausubel (1999) supports the idea that understanding is related to prior knowledge.  He 
postulates that effective learning takes place when the content is meaningful and 
learners are able to relate the content to their prior knowledge.  The promotion of active 
learner engagement is necessary to build relationships for educational purposes.  Once 
these relationships have been cemented, learners will feel freer to share their views and 
opinions. 
 
2.7 CONCLUSION 
 
Language teachers are fundamentally educationalists and not just instructors, and it is 
their daily duty to contribute to the emotional, imaginative and intellectual development 
of their learners. 
 
The literature researched in this chapter should adequately guide and assist me in 
answering my research question:  How can I improve my teaching strategies in my 
Grade 10 English First Additional Language poetry classroom?  I was constantly 
aware of the aims of my research and understood that as an English teacher I needed to 
question my role in my classroom to improve on my practice.  I included a reflection on 
my concerns, which was fundamental to my research, as well as the view of the 
Department of Education regarding the teaching of literature.  I addressed the analysis 
of poetry and the characteristics required of an English teacher.  Instrumental to my 
study was collaboration within my poetry classroom.  Therefore, I reflected on the theory 
of constructivism within the collaborative classroom, as this was important to my 
research. 
 
I felt that I was accountable for learner academic attainment and strived to provide 
teaching standards to improve on this in my poetry classroom.  To achieve this, I 
needed to ensure that my data collection assisted my research process. 
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CHAPTER THREE 
RESEARCH METHODOLOGY 
 
3.1 INTRODUCTION 
 
In this chapter, I will describe the research design of my study. I have decided to divide 
this chapter into four sections.  The first section will deal with research paradigms.  The 
second section will deal with my research site and participants.  The third section will 
deal with my data collection tools and techniques.  The fourth section will deal with the 
ethical considerations and limitations of my study.  I chose action research as my 
research methodology, and will explain the characteristics of action research.  I will 
justify why this was my method of choice, whilst reflecting critically on my practice; 
hence the need to discuss reflectivity as well as reflexivity.  I will reflect on the data 
collection tools used, namely photovoice, my personal journal, learner assessments, a 
questionnaire, as well as journals from my critical friends.  These tools assisted me in 
deciding on effective intervention strategies, whilst simultaneously assisting me with 
answering my research question.  Photovoice was fundamental to my research plan and 
offered a powerful, unique and innovative way to learn about and change the issues that 
concern people in their communities. 
 
3.2 NATURE OF RESEARCH 
 
Sekaran, in Williams (1998), explains that research is the systematic and methodical 
process of enquiry and investigation that increases knowledge and solves a particular 
problem.  Struwig and Stead (2010:3) state that research is distinguished from 
information gathering and decision making.  McNiff and Whitehead (2006:12) state that 
the purpose of research is to generate new knowledge; action research generates a 
special kind of knowledge.  In my classroom, I adhered to the advice of McNiff and 
Whitehead that action research would assist me in generating special data, because 
information would be generated from the hearts and minds of my learners.  I therefore 
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depended on special knowledge to answer my research question as well as my 
research aims. 
 
Morgan (2007:50) refers to a paradigm as the basic belief system or world view of the 
researcher, which defines the nature of his or her world, the individual‟s place within it 
and the range of possible relationships.  Williams (1998) states that a paradigm provides 
a conceptual framework for seeing and making sense of the social world, whilst Burrell 
and Morgan (1979) indicate that to be located in a particular paradigm is to view the 
world in a particular way.  Patton (1990:37) agrees with the aforementioned views, 
referring to a paradigm as a “world view”. 
 
According to Williams (1998), the significance of paradigms is that they shape how we 
perceive the world and are reinforced by those around us.  This means that my beliefs 
were reflected in the design of my research, how my data collection and the analysis 
thereof were done and how my research results were presented.  Maxwell (2005:36) 
advocates when selecting a paradigm, for the research it is not just a matter of free 
choice.  You have already made many assumptions about the world, your topic, and 
how you understand these, even if you have never consciously examined these.  
Choosing a paradigm involves assessing which paradigm best fits with your own 
assumptions and methodological preference. 
 
As the researcher, it was therefore imperative that I recognised my paradigm, as this 
would allow me to identify my role within the research process as well as assist me in 
determining the course of my study and distinguishing other perspectives.  McNiff and 
Whitehead (2006:39) advocate that a paradigm is a set of ideas or theories appropriate 
to a specific context.  Therefore, the paradigm I chose had to suit my teaching context 
and simultaneously assist me in answering my research question, namely:  How can I 
improve my teaching strategies in my Grade 10 First Additional Language poetry 
classroom? 
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As I was doing a classroom-based enquiry, I had to ensure that the paradigm I chose 
was suitable for my study.  Therefore, I had to carefully study the different paradigms 
and understand which of these would best suit my study.  According to Denzin and 
Lincoln (2003:5), paradigms are sets of beliefs that guide actions.  It was therefore 
imperative that my chosen paradigm would guide me to choose a suitable model to 
operate within my classroom as well as assist me in arriving at certain conclusions that 
provide knowledge and understanding.  There are various ways of conducting research, 
yet not all these methods are suitable for a classroom-based investigation. 
 
Bassey (1990:13) advocates that there are three major paradigms from which 
educational paradigms may be derived; each with its own features, hypothetical 
perspectives and assumptions, as well as theoretical underpinnings.  This influences the 
methodology of the paradigm.  These paradigms include the positivist paradigm, the 
interpretive paradigm, and the action research paradigm.  I will now discuss the positivist 
research paradigm. 
 
3.2.1 Positivist research paradigm 
 
Vine (2009) relates that Positivism originated with Auguste Comte in the nineteenth 
century and asserts a deterministic and empiristic philosophy where causes determine 
effects.  This paradigm aims to directly observe, quantitatively measure and objectively 
predict relationships between variables. 
 
According to Cohen and Crabtree (2008), the origin of positivist views is usually credited 
to Descarte, whilst others trace these beliefs back to Galileo.  This approach relies on 
experimental and manipulative methods.  There is a distance between the subjective 
biases of the researcher and the objective reality he or she studies.  This method 
involves hypothesis generation and testing, and uses quantitative methods.  Subscribers 
to this paradigm believe in a separate, material reality that exists apart from the beliefs 
of individuals, groups or societies.  They believe that if anything exists, it can be 
measured.  Dash (2005) states that true knowledge is based on the experience of the 
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senses and can be obtained by observation and experiment.  This means that positivists 
adopt a scientific method of knowledge generation. 
 
According to Connele (1998:17-18), the positivist approach is based on assumptions 
such as modelling in a classical physical science investigation; and that observation is 
done through clear and unambiguous rules that are not modified by the setting and are 
totally independent of it.  This approach relies on prediction and control, which are 
inherent in an inquiry, resulting in technically exploitable knowledge.  Lastly, Connele 
states that positivism is a science and that scientific knowledge is inherently value-
neutral.  Struwig and Stead (2010:4) state that quantitative research is a form of 
conclusive research involving large representative samples and fairly structured data 
collection procedures.  The primary role of quantitative research is to test hypotheses.  
They further state that the positivist paradigm combines a deductive approach with 
precise measurement of quantitative data so that researchers can discover and confirm 
causal laws that will permit predictions about human behaviour. 
 
My research question, in my opinion, was not suited to the positivist paradigm, based on 
the fact that scientific methods are central to positivist thinking.  Hustler, cited in Vine 
(2009), states that a major criticism of positivism is the challenge to separate the 
researcher from what is being researched.  Action research, according to McNiff and 
Whitehead (2009:145), places the “I” at the centre of the enquiry.  
 
As I am an English teacher, this paradigm seem to me have very little or no bearing on 
what is going on in my classroom, which required strict control and measures to gratify 
academic expectations.  It therefore had little or no relevance in my teaching practice.  
The positivist paradigm did not conform to the aims of my study, which required action 
and change.  I therefore chose the interpretive paradigm and action research paradigm 
to aid me with answering my research question.  I will now discuss the interpretive 
paradigm and ascertain its suitability for my study. 
 
 46 
3.2.2 Interpretive paradigm 
 
Interpretivist views have different origins in different disciplines.  According to Schultz, 
(1962:53) the primary goal of the social sciences is to obtain organised knowledge of the 
social reality.  He calls it cultural sciences in his pivotal and programmatic essay 
“Phenomenology and the Social Sciences” (1940).  Phenomenology is the study of 
subjective experience and consciousness.  Qualitative research is perhaps most 
commonly associated with certain schools, which fall broadly within what is known as 
the interpretivist sociological tradition, ethnomethology (see, for example, Circourel, 
1964; Garfinkel, 1967) and symbolic interactionism (see, for example, Blumer, 1969).  
Boas and Malinowski (anthropologists) are often connected with the origin of the 
interpretive paradigm, which focuses on the scientific study of origin and the physical, 
social and cultural advancement of humans, according to Cohen and Crabtree (2008).  
 
The interpretive paradigm, according to the aforementioned writers, relies heavily on 
interviewing and observation and the analysis of existing texts.  Adequate dialogue 
takes place between the researchers and those with whom they interact in order to 
collaboratively construct a meaningful reality.  Meanings are emergent from the research 
process, and qualitative methods are used.  The position of the researcher is another 
area where the supporters of the interpretive paradigm claim that it offers an advantage 
over the positivist paradigm.  As I reflected on my practice, the interpretive paradigm 
dictated that I constantly interact with my participants during the research process.  This 
should give me a better understanding of my learners and the phenomena being 
investigated.  Maxwell (2005) states that the interpretive paradigm can be described as 
naturalistic, constructivist or qualitative research.  This view is also supported by both 
Cresswell (2003) and Bassey (1995). 
 
Burrell and Morgan (1979) point out that the interpretive paradigm seeks to explain the 
stability of behaviour from the individual‟s point of view.  Researchers attempt to observe 
on-going processes to understand individual behaviour.  Cohen, Manion and Morrison 
(2000:22) advocate that the central endeavour in the context of the interpretive 
 47 
paradigm is to understand the subjective world of human experience.  This view 
captures the quintessence of the interpretive paradigm, as it adopts a humanistic 
approach, which means that, during the research process, human experiences are 
central to understanding the topic being investigated.  This means that this paradigm 
focuses on action; hence the need for action research.  For my classroom practice to 
improve, for more effective learner participation and for improved academic outcomes, 
constructive action was required. 
 
Parker and Roffrey (1997:217) contend that the interpretive paradigm focuses on ways 
in which research subjects make sense of their world.  This was crucial to my research, 
due to the fact that my learners participated in a photovoice activity, where the 
photographs taken would lead me, as the researcher, to a journey of how they 
experienced my poetry class (Bassey, 1995:13). 
 
According to Nieuwenhuis (2007:59), human behaviour is affected by knowledge of the 
social world.  McNiff (2006:40) supports the view that interpretive research assumes that 
researchers observe people in their natural settings, and offer descriptions and 
explanations for what they are doing.  She further states that analysis of data tends to 
be qualitative, in terms of meanings of behaviour.  Huang (2010:94) advocates that 
qualitative research is research about practice, not practitioners. Joniak (2000) contends 
that qualitative research resembles a patchwork quilt, built piece by piece, using 
perspectives and methods from every stop along the social scientific spectrum.  She 
also explains that qualitative research assumes multiple and dynamic realities.  My 
investigation took place in familiar surroundings to my learners; in the space where all 
their learning took place. 
 
Fielding and Fielding, cited in Maxwell (2005:93), state that collecting information using 
a variety of sources and methods also provides opportunity for triangulation.  This 
strategy reduces the risk that your conclusions will reflect only the systemic biases or 
limitations of a specific source or method, and allows you to gain a broader and more 
secure understanding of the issues you are investigating. The aforementioned 
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encapsulates an important aspect that motivated me to conduct my study within this 
paradigm.  It allowed me to use numerous data collection techniques.  In this way, 
triangulation was possible which, in my view, will contribute to the eminence of my 
study. 
 
I therefore decided to conduct my study in the interpretive paradigm, as it embodies the 
fundamentals and features required of me to conduct my study.  Maxwell (2005:37) 
reminded me that choosing a particular paradigm primarily involved assessing which 
paradigm best fitted into ones own supposition and exact preferences.  This paradigm 
allowed me to review my research as a learning curve, as I was able to experience how 
my learners viewed my daily teaching.  Neumann (2000:71) postulates that an 
interpretive researcher wants to learn what is meaningful or relevant to the people being 
studied or how individuals experience daily life. I will now proceed to explain my reasons 
for choosing the action research methodology. 
 
3.2.3 What is action research? 
 
McNiff (2010:5) states that action research is a practical way of looking at one‟s work in 
any profession to check that it is what one would like it to be.  The main features of 
action research, as explained by McNiff (2010:33), can be summarised as follows: 
 
(a) It is practice-based and used by people who want to find out more about their 
 practices, with a view of improving them.  Action research allowed me to do 
 some introspection on my teaching of poetry in my English First Additional 
 Language classroom.  This methodology spoke to the topic on which I chose to 
 conduct my research, namely:  How can I improve my teaching strategies in 
 my Grade 10 First Additional Language poetry classroom? 
(b) It is about learning, and using that learning to improve practice.  I occupied a 
 central position in my investigation, yet learning from my learners proved to be 
 a humbling experience that could only lead to improvement and the needed 
 change. 
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(c) It is about creating knowledge, usually about what you and other people are 
 doing.  This is imperative, as I conducted my study based on my learners‟ 
 sharing of how they felt about my poetry teaching; this enabled me to develop 
 an understanding of what needed to change in my daily practice. 
(d) It is educational, which means that people are encouraged to find ways to think 
 for themselves and then encourage others to do so, too.  The photovoice 
 activity could be described an educational experience, as my learners were 
 exposed to something new and needed to think outside of the box.  This 
 proved to be quite challenging.  Simultaneously, they supported and assisted 
 each other all the time.  
(e) It is collaborative.  Collaborative learning was central to my study, speaking to 
 one of the aims of my study, namely to improve learners‟ participation within 
 the poetry classroom through collaboration. 
(f) It is critical and risky.  Improving one‟s thinking in order to improve one‟s 
 practice involves questioning what one think, is the case, and possibly 
 changing one‟s positions based on greater honesty.  This can be 
 uncomfortable and often requires considerable courage.  In my opinion, this 
 was very important and central to my research.  Constructive criticism was 
 required by me from my learners to enable me to answer my research 
 question. 
 
Action research does not start with any predetermined hypothesis or plan that needs to 
be proven.  McNiff (2002) states that a possible solution to a problem can be explored, 
data collected and evaluated, and possible changes or recommendations made. 
 
Huang (2010:93) defines action research as an orientation to knowledge creation that 
arises in a context of practice and requires researchers to work with practitioners.  
Action research also presents a transformative orientation to knowledge creation, in that 
action researchers seek to take knowledge production beyond the gate-keeping of 
professional knowledge makers. 
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I wish to concur with the view of Todd (2010), namely that action research occurs within 
a specific classroom situation, is usually conducted by the teacher as a classroom 
participant, and aims to develop the teacher and the teacher-researcher rather than 
generate additions to the pool of human knowledge (McNiff, 2002).  According to McNiff 
(2006:8), action research can be a powerful and liberating form of enquiry, which means 
that practitioners themselves investigate their own practice as they find ways of living 
more fully in the direction of their own educational values. 
 
3.2.4 Why action research? 
 
I chose action research, because I wanted to research an educational problem, critically 
reflect on my classroom practice, evaluate my teaching methods, and consider practical 
solutions (Hopkins, 2008).  At the same time, I wanted my research to be a dynamic and 
flexible process (Cresswell, 2003).  Elliott (1991) emphasises that action research allows 
one to validate educational theory through practice, whilst, Bassey (1995:13-20) 
explains action research as a systematic and self-critical enquiry aiming to contribute to 
the advancement of knowledge.  
 
Wilhelm (2009) states that reflectivity means being able to make meaning in and of 
particular situations by using one‟s own values, habits, processes and experiences.  
Burns (2010:2) explains that action research is related to the ideas of “reflective 
practice” and the teacher as researcher.  She further states that action research is a 
self-reflective, critical and systematic approach to exploring one‟s own teaching practice.  
Reflection is essential to critical literacy and to effective teaching, because it orients us 
to deep thinking about what we know and have experienced as teachers.  It privileges 
our considered experience as a source of knowledge, a resource for extending that 
knowledge and a foundation for putting it to use in innovative inventions.  As the old 
adage goes, experience is only good if you reflect and learn from it. 
 
Reflexivity, according to Wilhelm (2009), means getting outside of one‟s own normal 
way of seeing and knowing, and then privileging the perspectives, values, experiences, 
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processes and history of others.  Reflexivity means consciously suspending one‟s own 
history and assumptions in order to understand those of someone else, whether it is 
someone whose ideas one is studying or someone one is teaching.  Often whilst 
preparing my lessons, I wondered how my learners felt and had to say about the way I 
taught.  Reflexivity meant that I would be moving out of my comfort zone and was 
opening myself up to change.  The photovoice activity gave my learners an opportunity 
to express their concerns with regard to poetry lessons and a chance to criticize my 
practice. In essence, I began to reflect on my practice and needed any form of feedback 
that would assist my research. 
 
3.3 RESEARCH SITE AND PARTICIPANTS 
 
I chose to do my research with my registered Grade 10 classroom learners in my 
English First Additional Language class, for several reasons.  I was therefore able to use 
my English lessons to implement my research project.  I reflected on my own practice, 
using my learners as my sample, which made my research more practical, purposeful 
and convenient.  At the school, we had the practice of teaching the same class during 
the entire FET Phase.  This meant that I was able to travel the CAPS journey with my 
learners for three years. 
 
3.4 DATA COLLECTION METHODS 
 
Gamble (2006) explains data collection as a process of gathering information through a 
variety of activities and events.  In my study, I included photography, a group discussion, 
journaling, exhibition feedback and debriefing, which are all opportunities for data 
collection in photovoice.  Struwig and Stead (2010:40) further state that data collection 
methods should adequately provide information that will solve and assist in interpreting 
a problem.  As the researcher, I was positive that my data collection methods would 
answer my research question and address the aims of my research. 
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3.4.1 Photovoice 
 
The heart of photovoice is the combination of images and words.  The actions taken 
through photovoice, taking photographs and telling stories as they relate to the 
photographs, are empowering.  In my study, my learners were empowered.  They were 
photographers who had the responsibility to capture photographic evidence.  They were 
able to create photographic evidence and symbolic representations to help others see 
the world through their eyes.  
 
3.4.1.1 What is photovoice? 
 
Photovoice, a creative approach to participatory action research, was developed by Dr 
Caroline Wang, a Professor and researcher at the University of Michigan, School of 
Public Health, in the early 1990‟s.  Wang and Burris (1997:369) describe photovoice as 
a process through which people can identify, represent and enhance their community 
through a specific photographic technique.  In my study, the community represented 
would be the learners in my Grade 10 classroom.  
 
According to Wang and Burris (1997), photovoice is a method designed to empower 
members of marginalised groups, as it creates opportunities for them to actively 
participate in enhancing their communities by giving them a chance to have their voices 
heard.  Gamble (2006) states that photovoice is a participatory action research method 
that employs photography and group dialogue as a means for marginalised individuals 
to deepen their understanding of a particular concern.  She further states that a 
photovoice participant is an individual representing a marginalised group who agrees to 
take part in photovoice.  Marginalised groups, according to Gamble (2006), are 
individuals who are often excluded from public discussions and who have limited access 
to centres of influence and power. Conversations with my learners (as Afrikaans and 
isiXhosa mother-tongue speakers) highlighted feelings of isolation, frustration and 
rejection.  These feelings, according to them, seriously affect their self-esteem, 
academic motivation and achievement.  
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Charles (2005) describes photovoice as the intermingling of words and images.  
Hergenrather, Rhodes, Bardhosi and Pula (2009) explain photovoice as a qualitative 
research method founded in the principles of constructivism.  Photovoice as a research 
methodology allows participants to address a salient issue using an interactive process 
of developing and constructing meaning through experiences. 
 
Hunter (2005) mentions that photovoice is founded on a philosophy of collaboration, 
empowerment and creative self-expression, and is a method that unlocks possibilities 
and opportunities, which will afford my learners the opportunity as everyday citizens to 
participate in collaborative research (Freedom, 2007). 
 
3.4.1.2 Photovoice as research methodology followed by group discussions 
 
Strack, Magill and McDonagh (2004:1) state that photovoice aims to use photographic 
images taken by persons with little money, power or status to enhance needs 
assessments, empower participants, and induce change.  The youth should and need to 
be given the opportunity to build and confirm their abilities and to comment on their 
experiences and insights. The 24 learners who participated in my research process 
were learners who volunteered from my registered class.  Only one learner was absent 
from the study due to being hospitalized for the period of my study.  The group consisted 
of 8 boys and 16 girls. My participants were all between the ages of 15 to 17 years, 
which meant that thorough planning was required to ensure that I prepare well.  
Blackman and Fairy (2007) contend that photovoice allows learners to think critically and 
to do critical analysis and affords them the right to be heard and the responsibilities that 
come with sharing one‟s voice and ideas.  Blackman and Fairy (2007) further state that 
photovoice activity stimulates creativity among participants and teach photography skills 
to participants who may not otherwise have had this opportunity. 
 
The process started with a workshop to explain and familiarise my learners with the 
photovoice process.  This included a background explanation, the purpose of my study, 
together with the aims of my study.  Ethical measures were thoroughly explained, 
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learners were assured of their safety, and were given the opportunity to ask questions.  
They were also assured that all information shared, would be treated on a strictly 
confidential basis.  Learners were then trained to use and practice with the cameras.  
Clear instructions were given regarding the taking of photographs and enough time was 
allowed to master the operation of the cameras. 
 
Getting my learners to take the photographs was a lot more challenging than I had 
anticipated, and instructions and explanations had to be repeated quite a few times.  
Some of my learners followed all my instructions, while others took pictures that they 
were not able to talk about.  Despite this, I was left speechless by the pictures taken by 
the majority of my participants, as they were a lot more enthusiastic and innovative than 
I had anticipated.  I undertook to develop the photographs on the same day and return 
to school with the pictures on the following day, when we commenced with a group 
discussion.  Learners were divided into groups of four.  I wish to support the view of 
Hopkins (2008), who states that interviews with three or four learners are most 
productive.  Strack et al. (2004:5) contend that group discussions are a critical aspect of 
the photovoice process, because they create opportunities for the photographs to be 
discussed and encourage personal discussions.  
 
Photovoice, according to Wang and Burris (1997:370), can be characterised by the 
following three main goals: 
 
(i) Participants are allowed to identify and record their strengths and concerns. 
(ii) Photovoice promotes a critical dialogue of these issues. 
(iii) Photovoice helps people envisage unconventional ways of accomplishing and 
 to begin to think of how to attain change. 
 
3.4.1.3 My critical friends 
 
McNiff (2002) refers to a critical friend as someone whose opinion one values and 
whose critique is essential for helping to evaluate the quality of the research.  I decided 
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to include four critical friends in my study.  My first critical friend was a colleague, who 
was a teacher in the English Department at my school.  My colleague also taught Grade 
10 First Additional Language class.  She observed the photovoice activities as well as 
my poetry lesson and also completed a questionnaire.  I also nominated two other 
language specialists as critical friends (see section 1.8) and an official from the 
Department of Education, who is very familiar with CAPS.  I have included validations 
provided by my critical friends in the appendices. 
 
3.4.1.4 Personal journal 
 
Mills (2007:69) relates that a journal acts a narrative technique and records events, 
thoughts and feeling that are important to the writer.  Cochran and Smith, as cited in 
Mills (2007:70), relate the following points regarding the necessity of a journal: 
 
(a) Journals are records of classroom life in which teachers write observations and 
 reflect on their teaching over time. 
(b) Journals capture the essence of what is happening to learners in classrooms 
 and what this means for future teaching episodes. 
(c) Journals provide teachers with a way to revisit, analyse and evaluate their 
 experience over time. 
(d) Journals provide windows on what goes on in schools through the teachers‟ 
 eyes. 
 
Burns (2010:89) states that journaling allows the researcher to capture events in an 
ingoing way.  Action research allows one to record the events and happenings in one‟s 
location, one‟s reflection, beliefs and teaching philosophies, one‟s ideas and one‟s 
insights about one‟s practice.  I reflected on the events that took place during my poetry 
lessons as soon as possible after the lessons, so as not to forget details.  Both positive 
and negative comments were noted and I tried to closely monitor my learners during the 
lessons.  After marking my classroom assessments, I immediately shared my thoughts 
regarding the assessment outcomes.  My reflections gave me a better understanding of 
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my teaching practice, as I was reminded of the need for my study:  I was unhappy with 
my learners‟ results. 
 
3.4.1.5 My questionnaire 
 
Concluding that constructing a questionnaire is a complicated business, Leedy and 
Nimrod (2005:190) formulated some guidelines: 
 
(a) Keep questions short. 
(b) Use clear, simple and unambiguous language. 
(c) Keep the respondents‟ task simple. 
(d) Provide clear instructions. 
 
A questionnaire with three straightforward questions was given to my learners after I had 
taught a poem.  I was guided by the above-mentioned guidelines in setting the 
questions.  I used four periods to teach this lesson and, after the lesson, I asked all my 
learners to complete the questionnaire to receive feedback on what they had learnt from 
that specific poetry lesson.  The questionnaire afforded my learners the opportunity to 
comment openly and comfortably on my lesson.  My learners were reminded that their 
honest opinions were important and that constructive criticism was required and would 
be welcomed. 
 
Above all, my primary aim was to ensure that every question was crucial and addressed 
my research problem.  From literature, Sapsford and Jupp (2006:102) explain that 
questionnaires are a highly structured method of data collection.  The main advantages 
of questionnaires are that they are cost effective and a faster method of data collection.  
Burns (2010:81) supports the view that questionnaires enable the researcher to get 
responses from several people and could be seen as a time-saving mechanism.  My 
colleague and critical friend sat in for three periods and also completed a questionnaire.  
A copy of my questionnaire is available as Appendix 10. 
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3.4.1.6 Classroom-based assessments 
 
Bush and Leinwand (2000) advocate that assessments help teachers plan and provide 
effective, targeted instruction on academic content standards.  They further state that 
assessments help learners identify their strengths and weaknesses.  According to 
Morrison (1998), assessments are necessary to identify a learner‟s skills, abilities and 
needs, to monitor teacher-learner needs, and to make decisions on how to implement 
learning activities.  I wish to concur with the aforementioned views, as they are important 
in determining intervention strategies.  In my study, I referred to two classroom-based 
assessments to determine the areas of concern within the sphere of poetry study (see 
Appendix 11).  The learners were assessed on poems chosen by my colleague and I.  I 
compared these to the responses offered by my learners regarding their strengths and 
weaknesses during the photovoice group interviews to validate what they were 
struggling with. 
 
3.4.2 Ethical considerations 
 
The Chambers Concise Dictionary, as cited in Struwig and Stead (2010:66), refers to 
ethics as a “system of morals, rules or behaviour.”  Struwig and Stead (2010:66) further 
explain that research ethics provides researchers with a code of moral guidelines on 
how to conduct research in a morally acceptable way.  Such guidelines seek to prevent 
researchers from engaging in scientific misconduct, such as distorting and inventing 
data; plagiarising the work of others; republishing their data as an original contribution 
without proper acknowledgement; failing to maintain the confidentiality and privacy of 
research participants and clients; forcing people against their will to be involved in 
research; not executing a study properly; and falsely reporting.  Therefore, as the 
researcher, I needed to supervise excellent ethical practices all the way through.  I 
acquired ethical clearance from the Ethics Committee at the University prior to 
undertaking my research.  I also undertook to preserve the safety and security of my 
participants throughout my study. 
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Lombardo (2010) defines ethics as a set of principles of conduct or a system of moral 
values.  According to McNiff (2010:90), ethics refer to good attitudes and behaviours 
towards others in relation to you, and good attitudes and behaviours towards yourself in 
relation to others.  Therefore, as the researcher, I had to ask and obtain people‟s 
permission to undertake research with them, promising confidentiality and assuring 
participants that they would have access to all data about themselves whenever they 
wished.  I also needed to inform them that they had the right to withdraw from the 
research at any time.  As the researcher, I needed to maintain honourable conduct 
throughout the research process. 
 
My study used action research as research methodology; therefore, I had to adhere to 
the ethical considerations advocated by this methodology.  Burns (2010:34-35) 
postulates that ethical considerations are essential to ensure that research is conducted 
in a moral and responsible way.  She emphasises that permission to conduct research 
should be obtained from the school, as well as the participants.  Informed consent is 
essential to inform participants about all the requirements of the research.  This includes 
the purpose, the procedures, possible effects of the research on them, and how the 
research will be used.  
 
3.4.3 Limitations of photovoice 
 
Freedom (2007) cautions that every research method has limitations.  The limitations for 
the participants in the photovoice process were that the commitment of time was taxing 
and it was difficult to commit to a project that continued over two days.  In my view, 
careful consideration is therefore required when planning a photovoice workshop.  The 
participants may have difficulty presenting complex or abstract ideas through their 
photographs, and a close examination of an issue of concern could cause negative 
feelings. 
 
As the researcher, the cost related to the photography (cost of equipment and 
developing the photographs) was cause for concern.  Damage to cameras is also a 
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possible risk.  Due to the fact that my participants were all under 18 years, ethical 
considerations and the process of seeking consent had to be carefully planned, 
especially regarding the fact that participants were not allowed to photograph any 
human subjects. 
 
3.5 CONCLUSION 
 
In this chapter, the research design and the methodology used for this study were 
discussed in detail.  I also incorporated the role of my participants, as they were 
instrumental in the research process.  This chapter also alluded to ethical measures 
adhered to in this research.  The methods of data collection included the following:  
Photovoice, group interviews, a questionnaire, classroom-based assessments, my 
personal journal, and my critical friends.  Photovoice was a concept my learners had 
never heard of before.  This form of research methodology gave me the opportunity to 
empower my learners and expose them to something they had never experienced.  
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CHAPTER FOUR 
PRESENTATION, ANALYSIS AND DISCUSSION OF DATA 
 
4.1 INTRODUCTION 
 
This chapter will focus on the findings of my study.  The discussion will centre on the 
findings of the qualitative data collected by means of photovoice, questionnaires, a 
lesson presented, classroom assessments and my personal journal.  Mertler (2006:92) 
relates that qualitative data is narrative and that data in itself is words and will always 
result in descriptive narrative accounts, as it may appear in the form of journal entries, 
observational notes, transcriptions or reports.  These data collection methods took place 
in three stages in my classroom.  I will reflect and discuss the themes that emerged after 
a careful analysis of the questionnaire as well as feedback given by my learners during 
the group interviews after the photovoice activity at the end of the analysis of my data.  I 
will also include evidence presented by a colleague who participated in the lesson. 
 
4.2 PRESENTATION, ANALYSIS AND DISCUSSION OF DATA 
 
The qualitative data method used, generated a huge volume of data.  The vast amount 
of words collected through group interviews after the photovoice activity, observational 
techniques and questionnaires need to be explained and summarised.  According to 
Hancock (1998:16), the summarising of mass data collected is called analysis.  Williams 
(2003) states that it is important to refer back to the original aims of one‟s study to keep 
one‟s analysis focused.  Wang (1999) alludes to the fact that photographs and 
narratives must be thematically analysed and coded.  Therefore, the data analysis 
procedure used for my study entailed the following: 
 
(a) I familiarised myself with the data through reading and listening attentively.  
 Analysing the data obtained through the implementation of my data collection 
 methods at times felt like an overwhelming task.  According to Burns 
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 (2010:104), the analysis of data is a continuing process of reducing information 
 to find explanations and patterns; there is no “quick-fix” for this kind of analysis. 
(b) The data was transcribed by my colleague. 
(c) Segments of the data were then coded to uncover the differences and 
 similarities.  According to Parsons and Brown, as cited in Mertler (2006:125), 
 there are three steps in systematically organising and presenting the findings 
 of action research.  These steps are organisation, description, and 
 interpretation.  They further state that this can be accomplished by a system of 
 categorising referred to as a coding scheme, which is used to group data that 
 provide similar types of information.  
(d) Categories were then created by grouping the data with similar codes together.  
 This was where I needed to prioritise and decide which of the issues raised by 
 my learners must be prioritised.  Johnson (2005), as cited in Mertler 
 (2006:125), states that the real challenge in trying to analyse qualitative data is 
 to remember that one is trying to reduce the volume of information that one has 
 collected; therefore, it is important to organise the data into themes in order to 
 construct some sort of framework for presenting the key findings of the action 
 research study. 
(e) Finally, by grouping categories together, different themes emerged. 
 
For my study, I decided to design my own research cycle using the four phases that take 
place in an action research cycle (see section 1.5).  The phases in my cycle included 
planning, acting, observing and reflecting.  According to Kemmis and McTaggart (1988), 
during the planning stage, all the participants of the research team reflect on “what are” 
the realities of their particular practices and begin to search for “what ought to be”.  
During the acting stage, a plan is developed to address all the problems.  During the 
observation stage, the data collection takes place simultaneously with action.  
Observation is important for subsequent reflection and action.  Reflection allows the 
researcher to reflect upon what is happening in the study, whilst developing action plans 
based upon what they are learning forms the planning, acting and observing processes. 
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4.2.1 Photovoice activity and group interview 
 
The first stage of my data analysis 
 
My data collection methods were designed to answer my research question.  The 
photovoice activity, together with the group interviews, ensured that I receive feedback 
from my learners who had previously been marginalised.  After carefully studying my 
prompt, my learners were able to inform me of the problems they experienced with 
poetry. 
 
The photovoice workshop and group interview took place over five days, for one and a 
half hours each.  I was assisted by two colleagues, one a colleague in the English 
Department.  My other colleague, a Physical Science teacher at our school, sat in as an 
observer and also recorded the notes during the workshop.  My learners organised 
themselves into groups, as I thought that allowing them to choose with whom they 
wanted to be with would make them much more comfortable.  A total of 24 learners 
participated in the activity, which meant 6 groups with 4 learners per group.  A total of 50 
photographs were developed.  Every learner had to choose one photograph that 
positively affected their learning in the poetry class and one photograph that negatively 
affected their learning in the poetry class (see Appendix 1(b)).  Therefore, 48 
photographs were discussed in the group interviews.  The analysis of these will be 
shared, together with the emerging themes. 
 
The first day of the workshop started off with introductions and a thorough explanation of 
my study.  My learners all sat quietly as I explained the process to them.  I ensured that 
they understood my research topic, as well as the reasons why I was undertaking the 
research.  The benefits for them, as my learners, were also carefully explained.  I then 
proceeded to explain to them all they needed to know about photovoice.  On the second 
day, my learners were taught about the ethics involved in photovoice and that no 
pictures could be taken of people without their permission.  Wang (1999) emphasises 
that no person should be photographed without giving his or her informed consent.  
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Learners were informed that all discussions would be on a confidential basis and that 
their safety was important at all times.  According to Jones (2006), it is good to establish 
guidelines around issues of respect, listening, sharing and confidentiality early on in 
meetings.  I also ensured that I had the permission of the learners and their parents by 
presenting them with formal letters.  
 
On the third day, I demonstrated the basic functions of the cameras to the learners.  
They were very excited at the prospect of using the cameras and were allowed to 
practices before taking the actual photographs.  Getting my learners to take the pictures 
was not as challenging as I had anticipated; practice made perfect.  The prompt was 
clearly explained to the learners and they were given an opportunity to ask questions.  
The prompt for my study was to take one photograph of an object or area or space in 
and around the school that positively affected their learning in the poetry classroom and 
one photograph that negatively affected their learning in the poetry classroom. 
 
As fundamentally incorporated into my research cycle, I was able to observe the 
behaviour of my learners.  They clearly enjoyed being involved in the photovoice activity. 
They felt appreciated and valued, because their opinions counted.  I could observe that 
they were trying very hard to please me and to assist me wherever possible.  The 
photographs taken by my learners were carefully thought through.  The descriptions of 
the photographs were done to the best of their abilities. 
 
On the fourth day, after the photographs had been developed, my learners were 
provided with an envelope containing the group‟s pictures.  They had to select two 
pictures, based on the prompt, that described their feelings towards the poetry 
classroom.  They were instructed to mount the pictures of their choice on a sheet of 
paper and to write down short narratives explaining their photographs.  I then asked 
them to tell me about the poetry classroom by referring to the photographs they had 
taken.  My colleague offered to take notes, which would be important to validate my data 
collection.  Jones (2006) advocates that a photovoice facilitator must develop ways of 
keeping the data highly organised and manageable. 
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I spent the fifth day with my learners listening to their photovoice experience as narrated 
by them.  Written narrative accounts have the ability to elucidate the often complex and 
deeply challenging nature of people‟s lived experiences.  These narratives or stories 
(see section 4.2) we hear about ourselves and the stories we tell about ourselves, help 
us to make meaning of our lived experiences.  Narratives provide a means for 
participants to reflect on and describe their experiences and to refine or crystallize 
salient features that may form the basis for ongoing interpretive action (Stringer, 
2004:130). 
 
Below are some of the responses from my learners.  My participants comfortably used 
this opportunity to tell me about the photographs they had taken.  I will attach some 
photographs together with their captions as an appendix to my study. 
 
These were the responses to the photographs that negatively affected their learning 
within the poetry classroom: 
 
• Poetry gets so complicated that you never do your homework and copy from 
 your friends.  You have a hard time with similes, metaphors, personification, 
 alliteration, assonance, onomatopiea, irony and hyperbole.  This is far too 
 challenging.  I hate it!  There are no pictures on the walls in the poetry class to 
 show that this is a poetry class.  There is nothing to help me when I forget the 
 meanings of similes and metaphors. 
• The vocabulary is terrible. 
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Themes from photovoice, as identified by learners 
 
 
Poetry is very complicated, the figurative language is very 
difficult to remember and understand.  There is too much that 
you have to remember and listen to.  You feel like you need to run 
away. 
 
 
There are no pictures on the walls, so no stimulation when they forget the meanings of the 
definitions of similes and metaphors.  No resources 
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There are not enough dictionaries in the poetry classroom to assist with vocabulary 
problems as well as the problems with grammar. 
 
Poetry is hard, senseless, meaningless. 
 
Poetry is beautiful and teaches one to be creative. 
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The responses about what made them feel positive about the poetry classroom were as 
follows: 
 
(a) Poetry is beautiful and should be shared. It helps with reading. 
(b) You learn about words you have never heard of before. 
(c) You have to work hard. 
(d) Poetry teaches you to be creative. 
 
 
Wang and Burris (1997) postulate that there are three ways to carry out the participatory 
analysis of data when doing photovoice.  These are: 
 
(a) Selecting photographs, which means that the participants must choose the 
 photographs they want included as evidence and which they feel represent 
 their experiences.  This process opens up the door for analysis. 
(b) Contextualising allows the participants to tell the story of what their 
 photographs mean to them.  It is through dialogue and group discussions that 
 participants can voice their shared life events and conditions. 
 
Poetry improves one’s reading and creativity. The motto of our 
school is “Knowledge is power” and poetry is a means of improving 
one’s knowledge base. 
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(c) Codifying is the process of sorting the data into themes or theories.  When 
 codifying an issue of concern, it requires that a concern targeted for action is 
 one that can be realistically achieved. 
 
These are the steps on which I chose to base the analysis of my data, as this proved 
most beneficial to the needs of my study.  Every action research assignment is an 
account of what transpired during the course of the research.  As in the world of 
literature, each story has its own theme, plot, and set of characters (Sagor, 2005:109).  I 
therefore reflected on the feedback from my participants whose stories have enriched 
my study.  I will also address the relevance of their stories to my research questions and 
aims of my research.  My discussion will now proceed to the data collection methods 
used in my study. 
 
Therefore, the common themes that emerged from my photovoice activity were the 
following: 
 
(a) My learners were experiencing problems with the understanding and 
 application of figurative language. 
(b) My learners were not able to critically analyse a poem. 
(c) My learners were experiencing difficulties with vocabulary. 
(d) Better resources were required in the poetry classroom. 
 
4.2.2 Feedback from my poetry lesson 
 
The start of the second phase of data analysis 
 
I decided to use a different approach when I taught the lesson that would accompany 
my questionnaire.  Before I started teaching the lesson, I explained to my classes that 
they would have to complete a questionnaire after the lesson.  My colleague, who 
shared the teaching of Grade 10 First Additional Language with me, also sat in for three 
lessons and completed the questionnaire.  As an introduction, I asked them to sit next to 
 69 
a friend, as we would do an exercise in pairs.  My classroom was usually very quiet 
when I began to teach a lesson, as my learners were used to the fact that I did all the 
talking and they had to passively sit and listen and were only allowed to talk when they 
needed to answer a question.  For this lesson, I was prepared to let my guard down for 
the introduction.  The result was a noisy classroom!  I handed each learner a little 
envelope with the poem cut up into pieces inside.  This poem was chosen by my 
colleague and I because we felt that our learners could relate to it as many of them still 
have or may have had grandparents.  We also felt that the poem had immense 
educational value for our learners and presented an interesting plot (see Appendix 9).  
As an ice-breaker, the pairs had to piece the poem together.  This created a lot of 
excitement.  Some of my learners could easily do this, while some of them struggled.  I 
then removed the difficult words from the poem and asked them to write them down in 
their books and, together with their partner, write down the meanings of the words.  
 
I then proceeded to teach the poem in the way that I would normally do, using direct 
instruction, questioning them as I go along.  I did notice a difference in this lesson in the 
sense that my learners were much more responsive and eager to answer questions.  
Many of them commented that they really enjoyed the photovoice activity and were 
therefore very enthusiastic to partake in the lesson.  They loved the fact that they could 
play a little game at the start of the lesson (see Appendix 9, activity 2).  My learners 
understood that they needed to participate in all the activities of the lesson as this was 
the only way they would learn.  At some point they were a bit apprehensive because 
they did not want to give incorrect answers, especially when they were required to 
contribute to activities 3, 4 and 6 (see Appendix 9).  Previously, all the information was 
just taught to them whilst they sat passively.  During the lesson they needed to stay 
alert.  It was clear to me that they were ready to embrace any change within the poetry 
classroom. 
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My colleague responded to the lesson with the following narrative (see section 3.4.1.3): 
 
Mrs Abader’s enthusiasm and passion for teaching is commendable.  She is very 
eloquent and animated, which spurs the learners on to listen and pay attention.  The 
learners were very comfortable with her as she displays a lot of patience and 
understanding.  She is open to feedback, positive as well as negative, from both 
learners and fellow educators.  Her interest and love for her learners makes her one of 
the favourite teachers at our school.  Mrs Abader is an experienced educator who 
handled the poetry lesson with ease. 
 
Upon the commencement of my study, I decided to keep a personal journal on 
reflections within my classroom.  According to Hiemstra (2001), journaling (see section 
3.4) enhances intellectual growth and development, as well as self-discovery.  He 
further states that journaling helps with problem-solving and helps to reduce stress and 
is important as it helps one reflect critically on what one is studying.  Bruner (1999) 
states that a journal is not simply a book in which to keep a record of one‟s life; it is also 
a tool that can help one.  Mills (2003:68) states that teacher journals allow teachers to 
systematically reflect on their practice by constructing a narrative that honours that 
unique and powerful voice of the teachers‟ language by reflecting not only on 
observations, but also the feelings and interpretations associated with these 
observations.  My journal has definitely given me the opportunity to reduce some stress, 
because I felt relieved that I could share my problems with an abstract friend.  It allowed 
me to record the problems that I experienced and observed in my classroom. 
 
Journal entry – 25 January 2012 
Started the teaching of poetry today.  The majority of the class does not have a clue as 
to the definitions of similes, metaphors, personification, onomatopoeia, etc.  A worksheet 
is given with the definitions and examples of all the figures of speech. This is followed by 
a homework worksheet.  There is no real participation in the classroom.  My learners sit 
passively whilst I am talking.  They sit and wait for information to fill their books.  My 
learners need to be taught all the basics of poetry. 
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Journal entry – 22 February 2012 
Teaching of poem number two.  Learners are still not able to identify figures of speech 
after numerous examples were given and three worksheets to practise.  Learners have 
a very nonchalant attitude.  Leave their poetry handbooks at home, some of them are 
frivolous.  Half the class does not complete the homework worksheet. 
 
My journal allowed me to reflect on my observations within my classroom experiences of 
teaching poetry.  This was an important facet of my research cycle: what I observed 
about my learners, and how they observed me. 
 
4.2.3 Feedback from questionnaires 
 
The second stage of my data analysis 
 
My learners were very excited to complete the questionnaire, until they saw the 
questions.  They soon realised that I was serious about them completing the 
questionnaire correctly.  I must admit that I was anticipating much richer feedback from 
my learners.  Many of my learners struggled to interpret the questions and felt that they 
were too difficult.  Whilst many of them were unable to adequately answer the questions, 
I still managed to discover how they observed my teaching, as well as some of the 
problems they were experiencing with poetry.  My research cycle allowed for 
observation whilst I was collecting my data (see section 1.5). 
 
The three questions given to the learners at the end of the lesson, requiring written 
responses, were: 
 
(a) What did you learn in today’s poetry lesson? 
(b) What did you find most difficult to understand during the lesson? 
(c) What did you enjoy in this lesson? 
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The responses to the first question indicated that they had paid attention in the lesson 
and that quite a bit of learning had taken place.  Many learners indicated that they had 
enjoyed the icebreaker and the vocabulary exercise used during the introduction.  Most 
of my learners concentrated on the content of the poem. 
 
The responses to the second question indicated that most of them found the 
punctuation, vocabulary and figures of speech difficult to understand. 
 
Their responses to the third question indicated that they enjoyed the lessons learnt from 
the poem and seemed a lot more enthusiastic.  Again, many referred to the content of 
the poem.  The questionnaire was taken seriously by a large majority, whilst some 
simply ignored my requests. 
 
These are the summarised responses to the questionnaire: 
 
1. What did you learn in today‟s poetry lesson? 
• Similes and metaphors add meaning to the poem. 
• Many learnt to pronounce the difficult words. 
• Many learnt words they had not heard before. 
• How to use and interpret punctuation in a poem. 
• Many learnt how elderly people feel and think and that they do not want 
 sympathy. 
 
2. What did you find most difficult to understand during the lesson? 
• The vocabulary was difficult. 
• Many found the language used by the poet difficult to understand. 
• The figures of speech were difficult. 
• The pronunciation of the words in the poem was difficult. 
• Some learners found nothing difficult in the poem. 
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3. What did you enjoy in this lesson? 
• Some learners enjoyed everything. 
• The majority of the enjoyed the teacher’s explanations. 
• Many learners enjoyed working in pairs. 
• Many learners enjoyed the ice-breaker. 
• Learning new words with a friend. 
 
The response from my colleague to the questionnaire was the following: 
 
Question 1: 
Learners were engaged in an appropriate activity that served as an ice-breaker.  A 
variety of other activities, which included a vocabulary exercise where learners could 
work in pairs, proved to be very effective.  The environment was stimulating, although 
learners were hesitant and shy to answer some questions. 
 
Question 2: 
Educator is able to use prior knowledge and additional information to extend the 
knowledge of the learners, especially with regard to figures of speech.  Learners tend to 
grapple with identifying and explaining the meanings of the figures of speech. 
 
Question 3: 
The lesson was well structured and fit into the broader learning programme building on 
previous lessons and also moving from the known to the unknown.  Teacher was well 
organised and well prepared, and her experience shone through. 
 
The emerging themes from my questionnaire were therefore: 
 
(a) My learners experienced problems with vocabulary. 
(b) My learners experienced problems with figures of speech. 
(c) My learners experienced difficulty with punctuation. 
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4.2.4 Feedback from classroom and examination assessments 
 
Final stage of my data analysis 
 
One of the aims of my study was to improve the academic achievements of my learners 
within the poetry classroom.  Stiggins (2004) states that teachers should use 
assessment not only to actively and continuously measure a learner‟s progress, but also 
to acquire useful data to inform their own instructional practice.  He further states that 
the learner is the heart of the shift from assessment that measures learning, to 
assessment that promotes learning.  A careful study of their assessments assisted me 
with assessing the areas in which they were experiencing problems with their poetry 
study which aptly tied in with the data collection stage of my research cycle.  Popham 
(2006:86) advocates that data results from formative assessments can provide teachers 
with reams of information about their instruction, what worked and what did not, and 
what to do next. 
 
For the purpose of my study, I decided to reflect on a poetry assessment done in the 
classroom, as well as the poetry results in the June examinations.  I depict the levels 
achieved by my learners on a graph below. 
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DIAGRAM 1:  June examinations 
12
17
12
10
15
0
1
0
2
4
6
8
10
12
14
16
18
1 2 3 4 5 6 7
June Examination
Number
of Learners
 
 
DIAGRAM 2:  Classroom-based assessment 
7
10
12
11
22
3
1
0
5
10
15
20
25
1 2 3 4 5 6 7
Classroom-based Assessment
Number
of Learners
 
 
Levels 
Levels 
 76 
The reason for using these assessments was to determine in which questions my 
learners lost most of their marks and where they were struggling.  I included the 
question papers from these assessments to show the questions where they went wrong 
(see Appendix 11). 
 
My observations of their classroom assessments reflect that whilst many of them were 
trying their best, others displayed a nonchalant attitude towards their work.  Some of 
them attempted to answer the difficult questions, whilst others made no real effort. I was 
able to observe this to reflect on an improvement plan. 
 
The common themes that emerged from their answer sheets were that they were 
experiencing problems with questions in which they had to identify and explain figures of 
speech.  Learners also struggled with interpretive questions and vocabulary, and copied 
incorrectly from the poem.  Spelling also posed a real problem. 
 
To enhance the reliability and validity of qualitative research, researchers make 
extensive use of triangulation.  Denzin, as cited in Babbie and Mouton (2001:275), 
defines triangulation as the plan of action that will raise sociologists above the personal 
biases that stem from single methodologies.  By combining diverse data collection 
methods and different investigators in the same study, observers can partially conquer 
the deficiencies that flow from one investigatory method.  Triangulation is regarded as 
the best technique to augment reliability and validity in qualitative research. 
 
I used these assessments in the following way: I marked them to check for common 
mistakes.  I then used this data and compared it to the responses received from my 
learners during the photovoice activity and from questionnaires. 
 
Journal entry – 18 March 2012 
Marking of poetry tests today.  Whilst there are a few who do well, the majority still do 
not grasp the basics.  They cannot even conceptualise the content.  Marks are generally 
below average, lower than anticipated.  Makes me feel a bit despondent. 
 77 
Journal entry – 12 June 2012 
Just completed the marking of the June examination scripts.  Regardless of the fact that 
I spent two weeks doing revision and re-teaching all the poems, the results reflect many 
difficulties.  The majority of my learners have not studied, not much effort was made to 
reflect on previous worksheets.  This is extremely disappointing and does not reflect the 
effort put into the teaching and revision of the poems. 
 
4.3 RESULTS – EMERGING THEMES 
 
My data collection methods proved to be invaluable in the answering of my research 
question as well as the aims of my research.  Whilst collecting my data, I constantly had 
to remind myself that these were children between the ages of 15 – 18 years of age.  
Despite the fact that my intentions were good, I sometimes expected too much from 
them.  Burns (2010:143) mentions that good teachers reflect on their teaching practices 
(see section 3.2.4).  In action research, the relationship between the teaching action and 
action research is made close, systematic and ongoing.  Mertler (2012:204) advocates 
that it is now my duty to share and communicate results, as well as reflect on my data 
collection process. 
 
The reason I chose action research for my study, was that it would enable me to deal 
with my own problems within my classroom; I saw this as a means of gaining better 
control over my own teaching practice and as an exercise to examine my classroom 
habits.  One of the most basic and essential aspects of our development as classroom 
professionals is to reflect on our experiences.  Deep reflection serves to build knowledge 
about curriculum development, in the widest sense of the term.  Reflection therefore 
expands our knowledge of how teachers and learners interact.  Burns (2010:142) states 
that action research allows researchers to interact and collaborate with my learners.  
Mertler (2012:20) reminds me that action research is collaborative, participative, 
practical and relevant to classroom teachers.  He also states that it fosters critical 
development in one‟s teaching and is a planned, systematic approach to understanding 
the learning process. 
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From the photovoice narrative writing activity, the lesson taught, questionnaire and the 
assessments of my learners, the following themes emerged. The emergence of these 
themes was based on the steps as advocated by Wang (1999:61). 
 
(a) Understanding and application of figurative language. 
(b) Critical analysis of a poem. 
(c) Interpretation of vocabulary. 
(d) Shortage of resources. 
 
Macintyre (2000:91) contends that themes are the consistent ideas that emerge.  I 
consistently reflected on my research cycle to guide me through my data analysis.  
Mertler (2012:130) argues that reflection is a huge theme that undergirds the action 
research process, so it only makes sense that it will also provide data for the action 
research cycle.  The following are the themes that were dominant during my data 
collection and data analysis: 
 
4.3.1 Understanding and application of figurative language 
 
I was fully aware of the importance of the understanding and application of the figurative 
language. The difficulty with the mastery thereof was highlighted and conveyed to me by 
my learners in every stage of the data collection and analysis processes (CAPS, 2011). 
 
4.3.2 Critical analysis of a poem 
 
I came to realise what a daunting task this was to many of my learners.  They were 
overwhelmed by my poetry analysis and opted to study parrot fashion.  They did not 
enjoy the critical analysis of the poem.  According to CAPS (2011:9), learners who use 
English as an additional language should be able to engage the language critically with 
a wide range of texts and use their additional language for academic learning across the 
curriculum. 
 
 79 
4.3.3 Interpretation of vocabulary 
 
The contribution that learning poetry can make to vocabulary acquisition is greatly 
underestimated.  I believe that English First Additional Language learners should have a 
good vocabulary in order to develop communication skills and that developing a good 
vocabulary should receive considerable attention in an English class.  
 
Sometimes, as educators we simply assume that every child possesses a dictionary.  
The effective use of dictionaries holds great benefits to any learner.  According to 
Coady, as cited in Tozcu and Coady (2004), one of the main underlying principles of 
effective vocabulary teaching is that learners should be provided with both definitional 
and contextual information about words.  Healey (2000) also cites Coady (1997), who 
asserts that in the case of English First Additional Language learners, this could be 
related to their often-felt need for dictionary access.  Whilst I was collecting my data, I 
was reminded that this was not the case, as none of my photovoice participants owned 
a dictionary.  In the two classes that I taught, out of 70 learners, only about 4 had 
dictionaries at home.  These are things that educators often take for granted.  
 
4.3.4 Shortage of resources 
 
McCullough (1993) states that a school that has a set of literature anthologies available 
has a goldmine of resources at its fingertips.  During the photovoice group interviews, at 
least 3 learners alluded to the fact that they have never had a poetry textbook or a 
dictionary of their own to use in the classroom.  In fact, nobody in the entire group 
owned a dictionary.  Learners also mentioned that there were no other books that could 
be resourced when they required remedial assistance.  I kept my resources locked up in 
my cupboards and was too afraid to allow them to use these. 
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4.4 CONCLUSION 
 
In this chapter, the findings of my study were discussed in detail, outlining four themes 
that emerged from the data analysis.  These discussions were substantiated by the body 
of literature that I consulted on the various aspects discussed.  Data analysis is an 
exciting and important part of the research process.  Data collection allowed me as the 
researcher to uncover trends that might not otherwise have been uncovered.  This 
process clearly gave me the opportunity to understand my learners a lot better and will 
hopefully guide me towards better decision making. 
 
In Chapter Five, I will draw conclusions relating to my research question as well as the 
aims of my study, based on my findings.  I will also make recommendations based on 
these findings. 
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CHAPTER FIVE 
FINDINGS, RECOMMENDATIONS AND CONCLUSION 
 
5.1 INTRODUCTION 
 
In this chapter, I will draw my study to a close.  I will present a summary of my findings, 
based on the themes that were generated by means of my data collection processes 
(see sections 1.5.2 and 4.1).  I will also discuss the findings of my research and make 
recommendations based on these findings (see section 4.1).  The recommendations I 
make, will be based on my experience as an English First Additional Language teacher.  
This study used collaborative action research and was designed to apply strategies to 
solve the problems in my poetry classroom.  Whilst I reflected on my own practice, the 
research results and recommendations should serve as a guide in my classroom and 
speak to the aims of my study. 
 
5.2 SUMMARY OF FINDINGS 
 
The aims of my study were to improve learner participation in the poetry classroom and 
to enhance learner academic outcomes in the poetry classroom.  To achieve these 
aims, a number of data collection methods were employed and analysed.  I would now 
like to reflect on the findings based on the themes generated from my data collection 
processes. 
 
5.2.1 Understanding and applying figurative language correctly 
 
This meant that my learners experienced problems with the identification and application 
of concepts such as similes, metaphors, hyperboles, contrast, sarcasm and irony, to 
name but a few.  They were therefore not able to explain or comment on the 
effectiveness of the figurative language within the context of the poem.  Learners still 
experienced difficulties with questions relating to figurative language, as they were 
expected to identify, explain and comment on the effectiveness of figures of speech in 
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poetry assessments.  They were aware that figurative language was important to 
understanding the poem.  Whilst conducting my research, I formed the idea that my 
learners were eager to work on their problems, based on the fact that I was interested in 
bringing about a change within the classroom.  They were also eager to improve their 
marks and I ensured that I encouraged them to do this. 
 
5.2.2 Critical analysis of a poem 
 
This emerged as an area of concern and required attention, as my learners did not enjoy 
the technical aspects of the poem.  They only wanted to study the content off by heart, 
with no attention to the objective and subjective analysis of the poem (see section 
2.5.1).  The learners also highlighted the fact that they were often shy to speak up or to 
answer questions in front of their peers whilst we were analysing a poem, because they 
were afraid to make mistakes or pronounce a word incorrectly.  I observed that, after the 
photovoice workshop and the completion of the questionnaire, learners became more 
responsive in the classroom.  I think it is because they realised that I was prepared to 
listen and valued their input.  I found that learners would stay behind after a lesson for 
me to re-explain certain aspects of the work.  Some learners even started to write 
poetry, based on the photographs, and my learners seemed a little more determined to 
improve on their poetry in general.  They were reminded that understanding poetry 
concepts was not just necessary in Grade 10: it would become more difficult and was 
required until they complete Grade 12.  This is also what I tried to reinforce whilst 
conducting my study:  an improvement meant that in the years to follow, they would be 
able to learn and understand their poetry with more ease. 
 
The comprehension of poems holds several educational benefits for learners.  Hamiddin 
(2009) divides the benefits of comprehending poems into four points.  Firstly, poems 
provide learners with a different viewpoint to language use by going beyond the known 
usages and rules of grammar, syntax and vocabulary.  Secondly, poems can trigger 
unmotivated students to explore different interpretations.  Thirdly, poems evoke feelings 
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and thoughts in heart and mind.  Finally, poems are able to familiarise learners with 
figures of speech, as they are part of everyday language usage. 
 
5.2.3 Interpretation of vocabulary 
 
I grew more aware of the challenges faced by my learners with regard to the connotation 
and denotation of words.  When they did not know a word or its meaning, they tended to 
ignore that word.  They were therefore unable to use the words in their proper contexts.  
Incorrect spelling from the poems as well as spelling in general also posed a huge 
problem.  What concerned me was that my learners did not seem to realise that good 
spelling and vocabulary were skills that would be required for the rest of their lives.  I 
constantly reminded them that I could teach them all the vocabulary they would need in 
their lives and that they needed to pay attention to vocabulary when reading, writing, 
speaking and listening.  They had to build their own personal vocabulary, related to their 
requirements and interests.  I am even of the opinion that some of these learners 
believed that our curriculum permitted incorrect spelling.  I believe that difficult words in 
a poem should be taught in a contextual and context free manner at the start of a 
lesson.  This is because the word may have a different meaning within the context of the 
poem.  In this way, the learners had a clear perception of what the poem was about 
before they started reading the poem.  Furthermore, Haynes (2008) states that it is 
important to introduce vocabulary in a familiar and meaningful context and then again in 
a context-specific setting. 
 
5.2.4 Shortage of resources within the classroom 
 
Learners highlighted the fact that the class needed some dictionaries as well as poetry 
anthologies.  We did not have poetry textbooks, so I had to duplicate, in booklet form, 
the poems that we would be studying in the class.  Learners often lost these copies or 
forgot them at home.  Only 4 of my 70 learners possessed their own dictionaries.  The 
rest depended on 8 dictionaries that I had in my cupboard.  I realised, however, that 
these contextual factors also demotivated the learners, as they perceived school to be a 
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place where they should be learning out of textbooks.  I shared the feedback regarding 
the shortage of dictionaries with our School Management Team, with the hope that they 
may be able to purchase a few dictionaries for my classroom. 
 
 
 
 
 
 
 
 
 
The learners repeatedly referred to the fact that I did not have pictures or charts with 
definitions on my walls.  There was nothing on the walls to tell them that they were in an 
English classroom.  They specifically referred to the lack of definitions of similes and 
metaphors on the walls.  Simmons (2009) informs us that an English classroom should 
epitomise a language-rich environment with pictures and biographies of important 
literary figures, a wall with visuals of important vocabulary, with a portion of the room 
being devoted to grammar, with books and activities.  I therefore decided to improve on 
the appearance of my classroom and embellished the walls with what I believed would 
solve some basic problems within the poetry classroom. 
 
Below are photographs taken of my classroom shortly after the photovoice workshops, 
when my classroom walls were completely bare.  This photograph is marked A.  The 
photograph marked B was taken after I had taken the time to address one of the 
concerns highlighted by my learners. 
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PICTURE “A” 
 
 
 
 
 
 
 
 
PICTURE “B” 
 
I learnt from my study that my learners enjoyed participating in the photovoice activity.  
They were hungry to learn more about it and continued to badger me to do this again.  I 
learnt that learners enjoyed different teaching approaches within the classroom.  In the 
lesson, I just used a simple introduction and an ice-breaker – and their attention was 
captured.  The learners enjoyed working with a friend and constructive learning took 
place in the majority of the groups.  This meant that the noise levels in my classroom 
increased, as my learners were more involved rather than just passively learning (see 
section 2.6.2).  Learners were thinking more, as they were required to analyse, 
synthesise and evaluate my lesson.  I realised that working together raised the level of 
capability; what my learners could do on their own.  Working in pairs improved their 
levels of confidence as they could depend on someone on their own level for assistance 
and also learnt something new from a peer.  
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Based on the themes generated from my study, I would like to suggest the following 
recommendations to validate my study. 
 
5.3 RECOMMENDATIONS 
 
5.3.1 Classroom practice 
 
The question driving this study was:  How can I improve my teaching strategies in 
my Grade 10 First Additional Language poetry classroom? 
 
The theories of Piaget, Vygotsky and Bruner underpinned my study (see section 2.6.2).  
Piaget acknowledges the importance of children as active learners and highlights the 
need for planned developmentally appropriate activities.  I therefore realised the 
importance of and acknowledged the need for active learning in my poetry classroom.  
Vygotsky highlights the significance of adults and older peers in extending children‟s 
learning and teaching them about society, with communication central in this process.  
The theory of Vygotsky was central to my study, as I was reminded how important I was 
to the learning processes of every learner in my care.  Bruner identified the importance 
of adults‟ “scaffold” support, using different strategies, in children‟s eventual 
understanding.  The theory of Bruner reminded me that, as the educator, my learners 
were dependent on the scaffolding that I provided in every lesson and that the teaching 
strategies that I used, would determine my learners‟ level of understanding. 
 
According to Burrell and Morgan (1979:1-9), epistemologies are concerned with our 
understanding and how we view knowledge (see section 1.4).  Action research is 
underpinned by epistemological assumptions, which include the object of the inquiry as 
the “I”.  It also includes the fact that knowledge is uncertain and that knowledge creation 
is a collaborative process.  The answer to my research question:  How can I improve 
my teaching strategies in my Grade 10 First Additional Language poetry 
classroom? was conducted in my own classroom and, together with my learners, we 
were able to construct our knowledge and understanding of my classroom practice.  The 
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current epistemological tradition prioritizes abstract, objective knowledge over personal 
experimental knowledge, such as classroom-based inquiries (Leedy & Ormrod, 2001).  
Educators can transform their own ontology by enhancing their own epistemologies 
through conducting their own inquiries, in their own classroom.  Simultaneously, 
educators should allow learners to discover their own learning styles, instead of teacher-
centred teaching. 
 
The secret of successful poetry learning is to expose one‟s learners to poems that are 
controlled by their individual field of experience, language capability and understanding, 
so that they can enthusiastically relate to and identify with the imagery, emotions and 
feelings expressed in these poems.  As a teacher, I need to select the poems that I 
present to my class with immense care.  I have to ensure that the words and phrases 
are contemporary, understood by my learners, and contain characters and situations to 
which they can relate.  It is also important that one first explain new vocabulary to one‟s 
class and familiarise them with verbal pictures, rhyme, rhythm, figures of speech and the 
tone of the poem.  
 
5.3.2 Teaching poetry to English first additional language learners 
 
Learners entering an English First Additional Language classroom are faced with many 
challenges in their everyday lives.  These challenges are often magnified in an 
academic environment, because of limited vocabularies.  My role as their teacher is to 
work each day to help my learners not only learn English, but also to provide them with 
the knowledge and skills necessary to cope in their everyday lives.  The aim of my 
research was to improve on my teaching strategies in my Grade 10 English First 
Additional Language Poetry classroom.  Based on the findings of my research and my 
research question, I have decided to implement the Thuthuka model as advocated by 
the Department of Education.  Hence, as guided by Thuthuka (2003:247), I employed 
the three stages of teaching a poem that serve as a guide for teachers teaching poetry 
to First Additional Language learners.  These entail a pre-reading activity; the reader-
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response approach; and the post reading activity.  I will now discuss what each of these 
phases entails. 
 
Thuthuka recommends a variety of pre-reading activities available for implementation in 
the classroom.  This afforded the learners in this study the chance to read and recite the 
poem out loud.  This was a collaborative learning process, as they could discuss their 
understanding and give their interpretation of the poems in groups. 
 
Pictures and songs can be used to introduce the mood of the poem.  This can be used 
as an ice-breaker when learners are introduced to a difficult poem.  The educator should 
set the correct example of how to read a poem.  This can be accomplished by using 
suitable gestures, a variety of facial expressions, and a lively and chirpy voice.  This sets 
the tone and the mood in the class.  I always have a positive attitude towards my poetry 
teaching, as I want my learners to get the idea that I am enjoying teaching them the 
poem.  Teachers should make use of poems that contain humor.  Learners are often 
faced with difficulties in their personal lives, so I enjoy activities that bring a smile to their 
faces.  This suits my style of teaching, as I believe that children must enjoy school and 
look forward to my English classroom. 
 
The teacher must write key words on the board and allow learners to brainstorm ideas 
pertaining to the poem.  This can be done in pairs.  The teacher can also display objects 
referred to in the poem, for example, different foods.  Discussions in groups can then 
relate to the theme of food.  Learners can then discuss various recipes, favorite food 
types, and maybe different food or dishes from various cultures.  
 
The teacher can cut the poem into separate pieces (lines).  In groups, the learners can 
then reconstruct the poem according to their choice.  They can then reflect on their 
choice and compare it to the original poem.  For the teaching of my lesson, I used this 
activity as an ice-breaker. 
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The second stage is referred to as the reader response approach.  This approach 
requires the individual learner‟s response to the text.  The emphasis is on the individual 
response and the learner giving his or her opinion. 
 
The following procedure can be attempted in a lesson: 
 
(a) Read the poem out aloud, whilst the learners follow it carefully.  I believe that 
 as the teacher, I need to set the scene for the poem to be taught, as this 
 makes the comprehension of the subject matter easier to comprehend.  
 Therefore, when I read a poem for the first time, I need to capture my learners‟ 
 attention and make them understand that I take the reading of poetry seriously.  
 To inspire my learners even more, I will read some of my favourite poems to 
 them as well as build up a poetry collection in my classroom. 
(b) Allow learners to make notes on their thoughts in their journals.  My journal 
 formed an integral part of my research.  It allowed me to reflect on what took 
 place during my poetry lessons as well as when I marked my learners‟ 
 assessments.  Therefore, by writing notes in their own personal journal, they 
 could freely express their thoughts and feelings without any fear of intimidation 
 from their peers, who often giggle at their responses.  
(c) Now read the poem again, and give the learners a chance to reflect on their 
 written responses. 
(d) In groups, they can then discuss their responses, add to them and give their 
 opinions.  In my poetry class, I will definitely do more exercises in pairs.  I 
 believe that with the correct motivation from my side this has been successful.  
 During the lesson taught, my learners successfully managed to solve the 
 questions involving the difficult vocabulary, and in the questionnaire they 
 revealed how they had learnt from their peers during this exercise. 
(e) Individual learners can now share their viewpoints with the rest of the class, 
 such as prominent images, rhyme, phrases specific words or themes.  Many 
 learners were still not confident enough to answer these kinds of questions in 
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 class, but I am sure that this will improve as time goes on.  The photovoice 
 activity and questionnaire improved the confidence of quite a few learners. 
(f) Questions based on the poem can also be distributed and the groups can work 
 on these questions and give feedback.  
 
The final stage is referred to as the post reading activities, aimed at guiding learners to 
reflect on the poem.  This stage ties in with the theory of Vygotsky, who strongly 
contends that learners can learn from others, both of the same age and of a higher age 
and developmental level. This operates through scaffolding in the ZPD (Muijs & 
Reynolds, 2011:25). 
 
Learners could be asked to provide a suitable title for the poem they have studied, and 
the teacher assists them to provide this by guiding them.  The learners can give two or 
three paraphrases and then be requested to choose the one that best reflects the 
poem‟s meaning and mood. 
 
My personal favourite is an exercise that can be presented in the form of a prose 
paraphrase.  Learners can be asked to find an appropriate picture from a magazine or 
newspaper that matches the poem.  They must then paste the picture onto a sheet of 
paper.  The learners can write what they wish concerning the poem, around the picture.  
All of the above allude to collaboration within my classroom and requires constant 
scaffolding from me as the educator. 
 
5.4 LIMITATIONS OF THE STUDY 
 
The problems highlighted in this section concern the challenges and/or obstacles I was 
faced with during the data collection phase of my study.  One of the challenges I 
encountered whilst undertaking this investigation, was time.  Workshops had to be held 
after school, which meant that the learners left school after 4 o‟clock.  Many of the 
learners had to walk through dangerous areas to get home, so leaving at that time 
caused some concern. 
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For the photovoice activity, I used 24 learners, (see section 1.8) which, in retrospect, I 
think was too high a number.  The children simply had too much to share with the group.  
I bought four disposable cameras and allowed my learners to practise with the cameras.  
Unfortunately two of them got stuck, and I was left with no choice but to use digital 
cameras.  In retrospect, it was expensive to buy the disposable cameras and print the 
photographs.  Despite this, the cameras were damaged by my learners and could not be 
used.  I had to improvise by using my personal digital cameras 
 
Another challenge was that learners had extramural activities on certain days, which 
caused some disruption, as I had to carry on without them and then repeat myself the 
following day. 
 
At our school, our free periods are limited, so getting my colleague from the English 
Department to observe my lesson and questionnaire activity was a challenge.  We kept 
postponing due to clashes in the timetable. 
 
My learners were not very familiar with completing questionnaires, so I should have 
spent more time training them how to complete forms. 
 
5.5 WHAT I WOULD DO DIFFERENTLY 
 
I would involve learners from Grades 8 to 10 together with their teachers to observe or 
participate.  I would invite more colleagues within the English Department, especially the 
novice educators, to participate in classroom-based action research to guide their own 
practice. 
 
I will involve colleagues from surrounding high schools to create communities of practice 
so that we collectively can learn from each other and share with each the good practices 
available to teach poetry.  
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I will involve the Head of Languages at the Department of Education by asking him to be 
in attendance when we have our visual walk when the learners will present their 
photographs and experiences to the rest of the school community.  It will be good for 
him to hear the learners‟ responses, especially the need for dictionaries, poetry 
anthologies and other classroom resources. 
 
I am a marker of Grade 12 English Literature and meet up with my colleagues from the 
rural schools at the end of the year.  We often share our classroom experiences and the 
results attained by our learners with each other.  They always seek my advice with 
regards to improvements that they can make at their schools.  I should have 
communicated my research journey with them as my study emerged. 
 
I have used photovoice as a data collection method but in hindsight I would also use 
participatory video voice so as to capture everything in the learners‟ authentic voice.  My 
learners enjoyed the digital cameras more than the disposable cameras and even took 
some pictures with their own cell phones. 
 
5.6 FUTURE RESEARCH 
 
Future research can focus on the use of rhymes, songs and music to develop children‟s 
phonological awareness in the Foundation Phase.  The benefits of engagement with 
words and music and pedagogical practices to achieve this in early years should be 
investigated. 
 
5.7 CONCLUSION 
 
Poetry is a powerful form of communication, and poems can stimulate one‟s language 
acquisition.  However, they should be challenging and stimulating to the imagination.  
The main impact of this research was the extent to which my preconceived ideas and 
assumptions were challenged.  I began with a fairly idealistic notion of what I could 
achieve.  My study enabled me to understand the many challenges of teaching poetry.  I 
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learnt that if we teach well, poetry can add important aspects to our learners‟ language 
skills, including understanding metaphors, connotations and symbolic meanings, to 
name a few.  I believe that the acquisition of poetry skills has a ripple effect:  vocabulary 
skills are improved, and this improves creative writing.  Learners become more creative 
and imaginative.  Participation in classroom activities ensures that learners stay happy, 
confident and motivated. 
 
My ontological values (see section 2.6.4) played a huge role in my study.  They guided 
me to respect the views of my learners and to value the views and opinions of all 
participants involved in my research.  I know that I am partly accountable for their 
achievements, therefore my study was undertaken to improve their results. 
 
My educational values, namely learning, thinking, integrity and growth, were tested 
during my study.  I realised that I could change the way I taught my learners as they 
might improve their learning in my poetry classroom.  After teaching the lesson and the 
photovoice workshop, I could immediately observe how they had grown and how their 
thought process had changed.  They were enthusiastic and willing to participate in any 
activity in the classroom.  I learnt to trust in my learners again.  They were willing to 
change and wanted to do well.  They could be very creative if given the chance.  
 
My research empowered me in more ways than one.  My study taught me that, as a 
teacher, I should be humble enough to listen to the opinions of my learners.  I was 
reminded that when given a little bit of attention, children freely participate and 
contribute in activities.  Children do take notice of everything their teacher says and 
does.  The teaching of poetry should promote a pleasurable understanding of language.  
This means that the language of the poem is as important as the content of the poem. 
 
Furthermore, I had the chance to reflect on my practice, which unlocked endless 
opportunities.  Reflecting meant that a sense of accomplishment was crucial, especially 
in a job like mine, where there are limited external rewards.  I developed the ability to 
learn from positive and negative experiences throughout the research process.  
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Regardless of the challenges, I feel that my personal empowerment and confidence 
improved.  Working with different groups of learners as well as with some of my 
colleagues meant that, as a group, we were able to solve problems, which resulted in 
shared understanding, open communication and teamwork.  All the participants involved 
in my study were aware of the aims of my research and assisted with the making of 
choices to accomplish these goals.  Finally, reflecting on my practice resulted in higher 
level thinking among all those involved, as they were determined to solve some complex 
issues. 
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APPENDIX 1 
APPLICATION FOR APPROVAL  
NMMU RESEARCH ETHICS COMMITTEE (HUMAN) 
 
TO BE FILLED IN BY A REPRESENTATIVE FROM THE FACULTY RTI COMMITTEE: 
Application reference code: H ………… ………… ………… ………… 
HUMAN YEAR FACULTY DEPARTMENT NUMBER 
Resolution of FRTI Committee: 
 Ethics approval given (for noting by the REC-H) 
 Referred to REC-H for consideration (if referred to REC-H, electronic copy 
of application documents to be emailed to Kirsten.Longe@nmmu.ac.za) 
Resolution date:  
Faculty RTI representative signature:  
 
1. GENERAL PARTICULARS 
TITLE OF STUDY 
a) Concise descriptive title of study (must contain key words that best describe the study): 
Teacher practices in the Grade 10 First Additional Language classroom: A relevance study 
PRIMARY RESPONSIBLE PERSON (PRP) 
b) Name of PRP (must be member of permanent staff.  Usually the supervisor in the case of students):   
Dr.D.C. Geduld   Faculty of Education Room 020 building 6 NMMU South Campus 
c) Contact number/s of PRP:  041 504 2375 
d) Affiliation of PRP:     Faculty Education Specify here, if “other” 
                                    Department (or equivalent): School for Initial Teacher Education. 
PRINCIPLE INVESTIGATORS AND CO-WORKERS 
e) Name and affiliation of principal investigator (PI) / researcher (may be same as PRP):   
Naadirah Abader  Gender: Female 
f) Name(s) and affiliation(s) of all co workers (e.g. co-investigator/assistant researchers/supervisor/co-
supervisor/promoter/co-promoter). If names are not yet known, state the affiliations of the groups they will be 
drawn from, e.g. Interns/M-students, etc. and the number of persons involved:   
Supervisor: Dr. D.C. Geduld 
STUDY DETAILS 
g) Scope of study: Local h) If for degree purposes: Master's 
i) Funding : No specific funding  
Additional information (e.g. source of funds or how combined funding is split)  Not applicable 
j) Are there any restrictions or conditions attached to publication and/or presentation of the study results? No 
If YES, elaborate (Any restrictions or conditions contained in contracts must be made available to the 
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Committee): Not applicable 
k) Date of commencement of data collection: 2012/06/01  
Anticipated date of completion of study: January 2013 
l) Objectives of the study (the major objective(s) / Grand Tour questions are to be stated briefly and clearly):  
To improve learner participation within the poetry classroom. To improve learner academic outcomes in 
the poetry classroom. 
m) Rationale for this study: briefly (300 words or less) describe the background to this study i.e. why are you doing 
this particular piece of work.  A few (no more than 5) key scientific references may be included:    
Over the last five years I have noticed that a large number of my learners are not performimg well in their 
poetry study. They are demotivated and there are a large number of learning barriers hampering their 
development. Learners are not given enough exposure to their additional language of learning and 
teaching at home. This lack of exposure is reflected in their classroom practice and this ultimately impacts 
on their academic achievement. I have decided to base my study on the Grade 10 phase and concerntrate 
on First Additional Language. I will concerntrate on the skill, reading and viewing, in particular, the study 
of poetry. My learners are not producing the expected results in their literature examinations and 
classroom assessments. My learners are also not actively involved in my poetry lessons. As a reflective 
practioner, I need to do some introspection to enhance my classroom practice.  
METHODOLOGY 
n) Briefly state the methodology (specifically the procedure in which human subjects will be participating) (the full 
protocol is to be included as Appendix 1):  
The study will be an Action Research study. Data will be collected using Photo voice where my learners 
will take pictures of objects or areas in and around the school building that makes them feel positive 
about their learning in the poetry classroom. They will also take pictures of objects or areas in and the 
school that reflect negatively on their learning. Learners will participate in a group interview where the 
learners will explain the photographs they have taken. Learners will also fill out a questionnaire after the 
presentation of a poetry lesson. Data will also be collected from learners’ results in the March and June 
examination. Evidence will also be collected from three critical friends. These critical friends are a 
departmental official and two language specialists, respectively. Further data will be collected from my 
personal journal as well as diaries from my colleague in the English Department at my school. My 
colleague will share diary entries based on the photo voice workshop, group interviews as well as the 
poetry lesson presented.   
o) State the minimum and maximum number of participants involved (Minimum number should reflect the number 
of participants necessary to make the study viable)     
Min:  16       Max:  24 
 
2. RISKS AND BENEFITS OF THIS STUDY 
a) Is there any risk of harm, embarrassment or offence, however slight or temporary, to the participant, third 
parties or to the community at large?  No 
If YES, state each risk, and for each risk state i) whether the risk is reversible,  ii) whether there are alternative 
procedures available and iii) whether there are remedial measures available. 
Not applicable   
b) Has the person administering the project previous experience with the particular risk factors involved?  No  
If YES, please specify: Not applicable   
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c) Are any benefits expected to accrue to the participant (e.g. improved health, mental state, financial etc.)? No  
If YES, please specify the benefits: Not applicable  
d) Will you be using equipment of any sort? Yes   
If YES, please specify:  My methodology will include photo voice where I will be using cameras. I will 
provide the cameras and will personally develop the photographs to ensure that all data is safely kept 
and remains confidential. As the researcher, I will purchase of the cameras and pay for the development 
of photographs. On day 1 of the workshops, my learners will be equipped with the skills on how to use 
the cameras.  
e) Will any article of property, personal or cultural be collected in the course of the project? No  
If YES, please specify:  Not applicable 
 
3. TARGET PARTICIPANT GROUP 
a) If particular characteristics of any kind are required in the target group (e.g. age, cultural derivation, background, 
physical characteristics, disease status etc.) please specify: Participants’ age, gender and cultural background 
will be required in this study. 
b) Are participants drawn from NMMU students? No 
c) If participants are drawn from specific groups of NMMU students, please specify: Not applicable 
d) Are participants drawn from a school population? Yes  
If YES, please specify: Participants are Grade 10 English First Additional Language learners.   
e) If participants are drawn from an institutional population (e.g. hospital, prison, mental institution), please 
specify: Sanctor High School in the Nelson Mandela Metropole. 
f) If any records will be consulted for information, please specify the source of records:  Assessments of learners 
that were completed in the classroom.  
g) Will each individual participant know his/her records are being consulted?  Yes  
If YES, state how these records will be obtained: Permission forms signed by parents, guardians and School 
Principal.   
h) Are all participants over 18 years of age?  No  
If NO, state justification for inclusion of minors in study: It is a classroom based enquiry. I will be using Grade 
10 learners between the ages of 15-17 years of age. 
 
4. CONSENT OF PARTICIPANTS 
a) Is consent to be given in writing? Yes   
If YES, include the consent form with this application [Appendix 2].  
If NO, state reasons why written consent is not appropriate in this study.  Not applicable   
b) Are any participant(s) subject to legal restrictions preventing them from giving effective informed consent?  No  
If YES, please justify: Not applicable   
c) Do any participant(s) operate in an institutional environment, which may cast doubt on the voluntary aspect of 
consent?   No  
If YES, state what special precautions will be taken to obtain a legally effective informed consent: Not applicable   
d) Will participants receive remuneration for their participation?  No  
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If YES, justify and state on what basis the remuneration is calculated, and how the veracity of the information can 
be guaranteed. Not applicable 
e) Which gatekeeper will be approached for initial permission to gain access to the target group? (e.g. principal, 
nursing manager, chairperson of school governing body) DVC Research; School Principal.   
f) Do you require consent of an institutional authority for this study? (e.g. Department of Education, Department of 
Health)  Yes   
If YES, specify:  Department of Education – Port Elizabeth District   
 
5. INFORMATION TO PARTICIPANTS 
a) What information will be offered to the participant before he/she consents to participate? (Attach written 
information given as [Appendix 3] and any oral information given as [Appendix 4]) 
b) Who will provide this information to the participant?  (Give name and role)   
Naadirah Abader - Researcher 
c) Will the information provided be complete and accurate?   Yes   
If NO, describe the nature and extent of the deception involved and explain the rationale for the necessity of this 
deception: Not applicable  
 
6. PRIVACY, ANONYMITY AND CONFIDENTIALITY OF DATA 
a) Will the participant be identified by name in your research?  No    
If YES, justify:  Not applicable   
b) Are provisions made to protect participant’s rights to privacy and anonymity and to preserve confidentiality with 
respect to data?  Yes   
If NO, justify. If YES, specify:  Anonymity will be ensured. Learners will be instructed to take pictures in and 
around the school that will describe their positive and negative feelings within the poetry classroom. 
Ethical considerations will be clearly explained and learners will be instructed to refrain from capturing 
participants’ or any other individuals’ faces. Data collected will be stored in my private safe.      
c)  If mechanical methods of observation be are to be used (e.g. one-way mirrors, recordings, videos etc.), will 
participant’s consent to such methods be obtained?  No    
If NO, justify:  Not applicable    
d) Will data collected be stored in any way? Yes 
If YES, please specify: (i) By whom?  (ii) How many copies?  (iii) For how long?  (iv) For what reasons?  (v) How will 
participant’s anonymity be protected?  (i)Naadirah Abader, (ii) one, (iii) Duration of Research, (iv) M Ed 
research, (v) No names will be mentioned and all forms of data collected will be stored in my private safe.   
e) Will stored data be made available for re-use? No    
If YES, how will participant’s consent be obtained for such re-usage?  Not applicable   
f) Will any part of the project be conducted on private property (including shopping centres)? No   
If YES, specify and state how consent of property owner is to be obtained: Not applicable   
g) Are there any contractual secrecy or confidentiality constraints on this data? No   
If YES, specify: Not applicable   
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7. FEEDBACK 
a) Will feedback be given to participants? Yes   
If YES, specify whether feedback will be written, oral or by other means and describe how this is to be given (e.g. 
to each individual immediately after participation, to each participant after the entire project is completed, to all 
participants in a group setting, etc.):  Written feedback will be given to each participant at the end of the 
study.   
b) If you are working in a school or other institutional setting, will you be providing teachers, school authorities or 
equivalent a copy of your results?  Yes   
If YES, specify, if NO, motivate:  Copy of M Ed Thesis to be given to school principal.  
 
8. ETHICAL AND LEGAL ASPECTS 
The Declaration of Helsinki (2000) or the Belmont Report  will be included in the references: Yes    
If NO, motivate:  Not applicable   
(A copy of the Belmont Report is available at the following link for reference purposes: http://www.nmmu.ac.za/documents 
/rcd/The%20Belmont%20Report.pdf) 
a) I would like the REC-H to take note of the following additional information:  
None 
 
9. DECLARATION 
If any changes are made to the above arrangements or procedures, I will bring these to the attention of the 
Research Ethics Committee (Human). I have read, understood and will comply with the Guidelines for Ethical 
Conduct in Research and Education at the Nelson Mandela Metropolitan University and have taken cognisance of 
the availability (on-line) of the Medical Research Council Guidelines on Ethics for Research 
(http://www.sahealthinfo.org/ethics/). 
All participants are aware of any potential health hazards or risks associated with this study. 
I  am not aware of potential conflict(s) of interest which should be considered by the Committee.  
If affirmative, specify:  Not applicable  
   19 March 2013 
SIGNATURE: Dr. D.C. Geduld (Primary Responsible Person) Date 
   19 March 2013 
SIGNATURE: Naadirah Abader (Principal Investigator/Researcher) Date 
 
10. SCRUTINY BY FACULTY AND INTRA-FACULTY ACADEMIC UNIT 
This study has been discussed, and is supported, at Faculty and Departmental (or equivalent) level.  This is 
attested to by the signature below of a Faculty (e.g. RTI) and Departmental (e.g. HoD) representative, neither of 
whom may be a previous signator. 
         
NAME  and  CAPACITY (e.g. HoD) SIGNATURE Date 
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NAME  and  CAPACITY (e.g. Chair:FacRTI) SIGNATURE Date 
 
11. APPENDICES 
In order to expedite the processing of this application, please ensure that all the required information, as specified 
below, is attached to your application. Examples of some of these documents can be found on the Research Ethics 
webpage (http://www.nmmu.ac.za/default.asp?id=4619&bhcp=1). You are not compelled to use the documents 
which have been provided as examples – they are made available as a convenience to those who do not already 
have them available.  
APPENDIX 1: Research methodology 
Attach the full protocol and methodology to this application, as "Appendix 1” and include the data collection 
instrument e.g. questionnaire if applicable. 
APPENDIX 2: Informed consent form 
If no written consent is required, motivate at 4a).  The intention is that you make sure you have covered all the 
aspects of informed consent as applicable to your work. 
APPENDIX 3: Written information given to participant prior to participation 
Attach as "Appendix 3".  The intention is that you make sure you have covered all the aspects of written information 
to be supplied to participants, as applicable to your work. 
APPENDIX 4: Oral information given to participant prior to participation 
If applicable, attach the required information to your application, as "Appendix 4". 
APPENDIX 5, 6, 7: Institutional permissions  
Attach any institutional permissions required to carry out the research e.g. Department of Education permission for 
research carried out in schools. 
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APPENDIX 1(a) 
RESEARCH METHODOLOGY 
 
According to Christian (2008), research is the diligent and systematic inquiry or 
investigation into a subject in order to discover or revise facts, theories and applications.  
She further states that methodology is the way in which we conduct our research.  
Williams (2011) defines methodology as a clear cut idea on what the researcher is 
carrying out in his or her research.  She states that methodology guides the researcher 
to engage or be active in his or her particular field of enquiry.  Research methodology, 
therefore, is the way in which we conduct our research. 
 
Data collection strategies 
As the researcher, I am using a qualitative research for my study and will utilise data 
collection methods consistent with the qualitative research approach such as 
photovoice.  Photovoice, according to Wang and Burris (1997), is a process that allows 
people to reflect and record their strengths and concerns.  The advantage of photovoice 
is that it is relatively easy and inexpensive, data can be gathered quickly and it provides 
descriptions and visual imagery that gives meaning to the data collected. 
 
My study will focus on the problems experienced by my learners in the poetry class and 
the reasons why they are experiencing these difficulties.  The photographs taken by my 
learners will assist my collection of data and expose me, as the researcher, to the 
opinions, perspectives and experiences of my learners.  Collier and Collier, in Mitchell 
(2008), states that images invite people to take the lead in inquiry, making full use of 
their expertise.  They also mention that the use of photographs in group interviews allow 
a full flow of interviewing, in ways that mere verbal interviews do not.  
 
As the researcher I will facilitate the photovoice workshop with the assistance of my 
colleague in the English Department at our school.  The workshop will take place over 
two days and will last for two hours each.  My sample will consist of 24 Grade 10 English 
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First Additional Language learners who will be divided into groups of 4.  The following 
steps will thus be followed during the workshop: 
 
Day 1: 
(i) I will start by explaining my research topic to the learners and the reason for 
 my study.  I will inform them of my concerns and of the benefits for them as 
 learners.  During this phase I will ensure that I capture their attention and 
 interest in the concept, photovoice.  
(ii) I will assure my learners that this is a safe process, all matters discussed is 
 confidential.  I will remind them that their participation is voluntary. 
(iii) Next, I will introduce the concept, photovoice, to them by explaining the uses 
 and goals of photovoice as an instrument to promote change.  I will then show 
 them examples of pictures with captions as well as a slide show to consolidate 
 the concept, photovoice. 
(iv) The next step will be to explain the prompt to my learners.  They are required 
 to know what we hope to achieve with the photographs, thus, they need to 
 understand the prompt. 
(v) I will then explain the basic functions of the camera and use two of my disposal 
 cameras to allow them to practice by giving each one of them a turn to take a 
 picture. 
(vi) The next step will be a discussion on the ethics of taking photographs.  My 
 learners will be reminded that they are not allowed to take pictures of people 
 without their consent. 
(vii) The final phase of Day 1 will be the photo session which should last for more 
 or less 40 minutes.  They will be told to make notes whilst taking the 
 photographs as they will need these to reflect when feedback is given on Day 2 
 of the workshop. 
 
Day 2: 
1. The first phase of Day 2 will be the handing over of the photographs taken by 
 each group.  The photographs will be placed in an envelope and given to the 
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 learners to decide which photographs they will use.  Once they have made 
 their choices, learners will be handed sheets of paper to paste the 
 photographs.  They will then add their captions and write a short narrative on 
 what the photograph means to them, based on the prompt they have been 
 given to use. 
2. The next phase will be the group interviews, where they will collectively share 
 their views, perspectives and the reasons for taking those particular pictures. 
3. I will then collect the pictures and lock them away in my personal safe, for safe 
 keeping. 
 
According to McNiff and Whitehead (2009:25), critical friends are important as they 
make formative assessments on an ongoing basis, and give critical feedback about 
possible modifications.  In my study my three critical friends are a Departmental Official 
and two First Additional Language specialists.  I will engage in discussion with my 
critical friends, whose opinions I value, to validate whether I am succeeding in my 
actions. 
 
To monitor my actions and my learning I have decided to keep a written journal.  In my 
journal I have written accounts of my thoughts and experiences during my poetry 
lessons.  My journal reflects positive as well as negative comments of my observation 
during my poetry lessons.  Diary entries from my colleague in the English Department 
will also be used as part of my data collection in my study.  These diary entries will be 
based on the photovoice workshop and group interviews as well the poetry lesson that 
will be presented. 
 
Data will further be collected from a questionnaire where my learners will be asked to 
answer three simple questions on what they have learnt during a poetry lesson.  These 
questions appear in Appendix 1(b). 
 
Finally, I will refer to the poetry classroom assessment and the poetry section of my 
learner‟s June examination literature paper.  In my study, I will do an analysis of the 
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levels of attainment during the test and the examination and compare these whilst I will 
do a study of the questions that were poorly answered in both the assessments. 
 
Ethical considerations 
Gamble and Weather (2006:32) states that the photovoice facilitator should have a solid 
understanding of the ethical considerations regarding the project.  She has to ensure 
that all activities of photovoice are done in a fair, respectful and ethical way.  Therefore, 
as the researcher as well as the facilitator of this study, I will ensure that my learners 
understand that no person should be photographed without giving his or her consent.  
Once they understand the prompt they have been given, they will realise that they are 
not allowed to capture any pictures of people. 
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APPENDIX 1(b) 
DATA COLLECTION TOOL 
 
PHOTOVOICE 
 
PROMPT: 
Take ONE photograph of an object or any area or space in and around the school that 
positively influences your learning in the poetry class and ONE photograph that 
negatively affects your learning in the poetry class. 
 
THE GROUP INTERVIEW: 
1. Tell me about your experiences in the poetry class. 
 
THE QUESTIONNAIRE: 
1. What did you learn in today‟s poetry lesson? 
2. What did you find most difficult to understand during the lesson? 
3. What did you enjoy in this lesson? 
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APPENDIX 2 
LETTER OF CONSENT TO PARENTS/GUARDIANS 
 
16 July 2012 
Dear Parent/Guardian of ______________________________ 
 
I am studying towards a Masters Degree in Education at the Nelson Mandela 
Metropolitan University.  The topic for my research is TEACHER PRACTICES IN 
THE GRADE 10 FIRST ADDITIONAL LANGUAGE CLASSROOM:  A RELEVANCE 
STUDY.  I will be focusing on ways to improve learner participation in my class as 
well ways of improving learner academic results. 
 
I will be using 24 Grade 10 learners who have volunteered to participate in my study.  
Data will be collected using visual methodology, namely, photovoice.  The process will 
be explained to the learners.  They will be taught to use the cameras as well as what 
can and cannot be photographed.  The identity of the learners will be protected at all 
times.  The learners will also participate in group interviews.  The completion of this 
process will take place over two days, after school. 
 
Participation is completely voluntary.  Confidentiality and anonymity will be maintained at 
all times.  If you have any objection to your child participating, please inform me before 
10 August 2012. 
 
I can be contacted on the following numbers should you require any other information: 
082 372 7829 (cell) or 041 365 6593 (home). 
 
Thank you very much. 
 
Yours sincerely, 
NAADIRAH ABADER 
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ASSENT FORM 
NAADIRAH ABADER 
34 Dunkirk Road 
Fernglen 
PORT ELIZABETH 
6045 
Telno: 082 372 7829 (Cell) 
Telno: 041 365 6593 (Home) 
 
TEACHER PRACTICES IN THE GRADE 10 FIRST ADDITIONAL LANGUAGE 
CLASSROOM:  A RELEVANCE STUDY 
2 June 2012 
Dear Learners 
 
I am currently studying towards a Masters Degree in Education at the Nelson Mandela 
Metropolitan University.  I hereby wish to invite you to participate in my study. 
 
My study will improve my methods of teaching poetry.  You, as the learners, will benefit 
as you will enjoy the teaching of poems and therefore look forward to the study thereof 
for tests and examinations.  As part of my study, you will be asked to participate in a 
photovoice workshop where your participation will be clearly explained to you.  You will 
be asked to take some photographs which you will describe in a group interview, where 
you will be given an opportunity to explain your reasons for choosing to take those 
particular photographs. 
 
There are no risks involved and you will not be subjected or exposed to any activities 
that will compromise your safety in any way.  You will be safe at all times.  Participation 
is voluntary.  Your identity will be protected at all times.  All the information collected by 
the study will be confidential and safely locked away.  
 
In the event of an emergency or injury, I will contact your parents and together we will 
ensure that you are taken to a doctor where you will receive medical care.  I will inform 
your parents about the procedure.  I can be contacted on the following number at any 
time: 082 372 7829. 
 
Please know that your participation in the study is voluntary and you are free to leave 
the group at any time.  
 
Do you understand this study and are you willing to participate? 
YES  NO 
 
___________________       ______________ 
Signature of child        Date 
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ORAL INFORMATION 
 
I will explain my research topic and the aim of my study to my learners. 
 
I will inform them of the benefits of my study and how the lessons learnt here can be 
implemented when they study poetry. 
 
I will also explain the importance of the mastery of poetry as a section of their literature 
study.  
 
The concept and the protocols regarding photovoice will be explained to my learners.  
 
The prompt will be explained. 
 
Clear instructions will be given about the format of the workshop and the group 
interviews.  
 
Clear instructions will also be given regarding the use of the cameras. 
 
Ethical considerations will be well explained. 
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LETTER TO SCHOOL PRINCIPAL & CONSENT FORM 
 
 
 
 
 
 
PROPOSED TITLE OF THESIS/DISSERTATION 
 
TEACHER PRACTICES IN THE GRADE 10 FIRST ADDITIONAL LANGUAGE 
CLASSROOM:  A RELEVANCE STUDY 
 
Project Information Statement/Letter of Invitation to School Principal 
My name is Naadirah Abader, and I am a Masters in Education student at the Nelson 
Mandela Metropolitan University (NMMU). I am conducting research on Education under 
the supervision of Dr Deidre Geduld – NMMU. The Provincial Department of Education 
has given approval to approach schools for my research. A copy of their approval is 
contained with this letter. I invite you to consider taking part in this research. This study 
will meet the requirements of the Research Ethics Committee (Human) of the NMMU.  
 
Aims of the Research 
The aims of my research are as follows: 
1. To improve learner participation in the poetry classroom. 
2. To improve learner academic outcomes in the poetry classroom. 
 
Significance of the Research Project 
The research is significant in three ways: 
1. New teaching strategies will be implemented that will improve academic results. 
2. A positive attitude towards literature will be developed. 
3. Research will benefit all English educators. 
 
Benefits of the Research to Schools 
1. Improvement of results. 
2. As a teacher I will be reflecting on my teaching practice, therefore, will tackle 
 literature teaching with renewed vigor. 
 
Research Plan and Method 
Data will be collected by means of group interviews, photographs and assessments. 
Permission will be sought from the learners and their parents prior to their participation 
in the research.  Only those who consent and whose parents consent will participate.  I 
will administer all data collection and the process will take place over two days in the 
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August 2012. All information collected will be treated in the strictest confidence and 
neither the school nor individual learners will be identifiable in any reports that are 
written. Participants may withdraw from the study at any time without penalty. The role 
of the school is voluntary and the School Principal may decide to withdraw the school‟s 
participation at any time without penalty.  
 
School Involvement 
Once I have received your consent to approach learners to participate in the study, I will 
• arrange for informed consent to be obtained from participants‟ parents 
• arrange a time with your school for data collection to take place 
• obtain informed consent from participants 
 
Further information 
[Any further information which you feel needs to be conveyed] 
 
 
 
Attached for your information are copies of the Parent Information and Consent Form 
and also the Participant Information Statement and Consent Form. 
 
Thank you for taking the time to read this information. 
 
 
 
 
 
Naadirah Abader     Dr Deidre Geduld 
Researcher      Supervisor 
NMMU      NMMU 
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TEACHER PRACTICES IN THE GRADE 10 FIRST ADDITIONAL LANGUAGE 
CLASSROOM:  A RELEVANCE STUDY 
 
 
School Principal Consent Form 
 
 
I give consent for you to approach learners currently in Grade 10 to participate in the 
study. 
 
I have read the Project Information Statement explaining the purpose of the research 
project and understand that: 
 
• The role of the school is voluntary. 
• I may decide to withdraw the school‟s participation at any time without penalty. 
• Learners in Grade 10 will be invited to participate and that permission will be 
 sought from them and also from their parents.  
• Only learners who consent and whose parents consent will participate in the 
 project. 
• All information obtained will be treated in strictest confidence.  
• The learners‟ names will not be used and individual learners will not be 
 identifiable in any written reports about the study.  
• The school will not be identifiable in any written reports about the study.  
• Participants may withdraw from the study at any time without penalty. 
• A report of the findings will be made available to the school. 
• I may seek further information on the project from Naadirah Abader on 082 372 
 7829.  
 
 
__________________________   ___________________________ 
Principal      Signature 
 
__________________________ 
Date 
 
Please return to: Mrs Naadirah Abader 
• PO Box 77000 •  Nelson Mandela Metropolitan University 
• Port Elizabeth • 6031 •  South Africa •  www.nmmu.ac.za 
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LETTER TO DISTRICT DIRECTOR 
 
 
 
 
 
• PO Box 77000 •  Nelson Mandela Metropolitan University 
• Port Elizabeth • 6031 •  South Africa •  www.nmmu.ac.za 
 
 
DR NTSIKO 
Acting District Director 
Ethel Valentine 
Sutton Road, North End 
PORT ELIZABETH 
Fax: (041) 451 0193 
For attention:  Dr Jansen 
 
REQUEST FOR PERMISSION TO CONDUCT RESEARCH IN SCHOOLS 
 
Dear Dr. Jansen 
 
My name is Naadirah Abader, and I am a Masters in Education student at the Nelson 
Mandela Metropolitan University in Port Elizabeth.  The research I wish to conduct for 
my Master‟s dissertation involves the improvement of learners‟ level of achievement in 
English First Additional Language literature.  This project will be conducted under the 
supervision of Dr Deidré Geduld (NMMU, South Africa). 
 
I am hereby seeking your consent to conduct my research at Sanctor High School, 
where I am an educator. 
 
I have provided you with a copy of my dissertation proposal which includes copies of the 
measure and consent and assent forms to be used in the research process, as well as a 
copy of the approval letter which I received from the NMMU Research Ethics Committee 
(Human).  
 
Upon completion of the study, I undertake to provide the Department of Education with a 
bound copy of the full research report.  If you require any further information, please do 
not hesitate to contact me on 082 372 7829, email address: 
naadirah.abader@gmail.com.  Thank you for your time and consideration in this matter.  
 
Yours sincerely, 
NAADIRAH ABADER 
Nelson Mandela Metropolitan University 
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RESPONSE FROM DISTRICT DIRECTOR 
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LETTER OF APPROVAL FROM ETHICS 
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APPENDIX 9 
LESSON PLAN (Poetry) 
English First Additional  
Context:  POETRY 
Name of poem: On Aging – MAYA ANGELOU 
 
Time: 4 lessons       Grade 10 
Skill: Reading & Viewing 
SUBSKILL: POETRY 
TEACHER AND LEARNER ACTIVITIES ASSESSMENT 
Method/tools/forms 
BARRIERS TO 
LEARNING 
1.  Read the poem out to my 
learners. 
2.  Skill – Listening  
3.  Learners answer questions. 
 
 
 
 
 
4.  Show openness to ideas and 
treat the views of others critically but 
with respect. 
5.  Invites contributions from others 
and respond to their views. 
 
Activity 1 
1. Find out what is it the learner know about 
aging and allow them to share experiences 
with grandparents. Activate prior knowledge 
e.g. definitions and examples of figures of 
speech. Discuss, ask questions, give 
vocabulary and get the whole class involved. 
The discussion of all the difficult words. 
 
Activity 2 – Ice breaker 
Learners get together in groups of two and 
each learner receives an envelope with the 
poem cut into pieces. With the friend they have 
to piece the puzzle together. 
 
 
Activity 3 
Get an overview. Look at the title of the poem. 
Ponder the title before reading the poem. 
Predict what the poem may be about. Read the 
poem. 
 
Activity 4 
Vocabulary exercise in pairs. They have to 
work out the meanings of the difficult words in 
the poem. 
 
Methods: Teacher  
whole class 
 
Form:  Questions 
and answer. 
 
 
 
 
 
In pairs. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Learners leaving 
their copies of the 
poem at home. 
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Activity 5 
In pairs give learners an opportunity to 
determine the main subject of the poem.  What 
it is apparently about? Start with the basic 
situation and move to consider any other 
deeper things that the poem may be about.  
Identify the genre or form of the poem. 
Different forms or genres have different 
subjects, aims, conventions and attributes. Is it 
a sonnet rather than an elegy, a lyric, a 
narrative, a dramatic monologue? 
 
Activity 6 
In pairs paraphrase the poem. Translate into 
your own words. Focus on line analysis. Before 
the end of the lesson give feedback to whole 
class.  
 
Activity 7 
Identify who is speaking in the poem and her 
tone of voice.  
 
Activity 8 
Discuss how the poem uses imagery and 
poetical devices. One is the images of the 
physical setting, the other kind is images as 
figures of speech. 
 
Activity 9 
Explanation of the connotations of the poem. 
What do the words mean beyond the obvious? 
What are the implications, the hints, and the 
suggestions of these particular word choices? 
Through explanation of the content given to 
learners. This is followed by questions for them 
to complete. 
 
In pairs 
 
 
 
 
In pairs 
 
Teacher 
 
 
 
 
Teacher 
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QUESTIONNAIRE 
1. What did you learn in today‟s poetry lesson? 
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
…………………………………………………………………………………………… 
2. What did you find most difficult to understand during the lesson? 
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
…………………………………………………………………………………………… 
3. What did you enjoy in this lesson? 
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
……………………………………………………………………………………………
…………………………………………………………………………………………… 
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VALIDATIONS FROM COLLEAGUES AND CRITICAL FRIENDS 
The following are the narratives written by my colleagues to validate the 
photovoice activity.  The first piece of evidence is offered by my colleague in the 
English Department.  This is based on her observations during the photovoice 
activity and group interviews. 
This has proved to be a very exciting activity.  Something I had never heard of or 
experienced before.  I was very impressed by the concept photovoice, and felt honoured 
to form part of the process.  Even more impressive was that I had learnt as much as the 
learners did.  The learners were sceptical at first, some very hesitant.  All of this was 
short-lived, as Mrs Abader patiently and passionately explained the process to the 
learners.  She did a step by step presentation explaining all the dos and don’ts to the 
learners in a friendly yet enthusiastic manner.  She managed to put learners at ease and 
created an ambience which was beneficial for learning.  This definitely helped to 
encourage the learners to participate in the entire activity. 
The feedback from the learners showed that they understood the concept photovoice 
very well.  They were relaxed and very comfortable within their groups, which facilitated 
the sharing of information.  They were comfortable enough to give some criticism. 
Mrs Abader handled the workshop in a very calm and patient manner.  She was very 
knowledgeable and well-organised and should be applauded for her energy and 
creativity. 
Miss M. Lee – Sanctor High School – September 2012 – Contact number: 0743374984. 
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The second piece of evidence is offered my colleague who sat in as an observer 
and acted as the scribe during the workshop.  
The learners seemed a bit sceptical at first.  The excitement set in when they were able 
to engage with the cameras.  They understood that they had to take only abstract 
photographs of objects based on how they experienced the poetry classroom.  They 
were constantly reminded that no photographs could be taken of people’s faces and 
were eager to take photographs of different media to convey a specific message. 
I was very impressed by the professional manner in which Mrs Abader facilitated the 
workshop.  She was organised and ensured that every participant clearly understood the 
entire process.  She carefully explained the ethics involved in photovoice.  Whilst 
exercising authority, she patiently assisted the learners, even when they erred with the 
cameras.  She humbly accepted and welcomed the criticism shared by the learners. 
Her passion for teaching and her learners is admirable.  
In my opinion, photovoice is an extremely useful research methodology tool as it gave 
the learners an opportunity to express their inner feelings without any form of prejudice. 
Learners were able to reflect critically on the photographs and use this as a tool to have 
their voices heard. 
As the saying goes: A picture paints a thousand words.  This was truly experiences by 
all the learners, Mrs Abader and I.  As a Physical Science teacher, I was blown away by 
the photovoice experience.  Important to mention is the fact that the learners had fun 
and enjoyed the entire activity.  They were able to participate and learn. 
Mrs J. Gorgonzola (colleague) Sanctor High School – September 2012 – Contact 
numbers: 0413604477 / 084 564 5206. 
 136 
My colleague responded to the lesson with the following narrative: 
 
Mrs Abader’s enthusiasm and passion for teaching is commendable.  She is very 
eloquent and animated which spurs the learners on to listen and pay attention.  The 
learners were very comfortable with her as she displays a lot of patience and 
understanding.  She is open to feedback, positive as well as negative, from both 
learners and fellow educators.  Her interest and love for her learners makes her one of 
the favourite teachers at our school.  Mrs Abader is an experienced educator who 
handled the poetry lesson with ease. 
 
The feedback from my critical friends: 
 
I am a language (Afrikaans) teacher at a high school in the same circuit as the 
researcher.  I became a critical friend of this researcher already when we were doing our 
first post graduate degree.  I soon became aware of her passion for teaching and 
specifically her interest in her practice as a language teacher.  We share the same 
interest in First Additional Language in the FET phase of schools and we often shared 
the challenges we faced in our practice.  This especially became clear as our learners 
share the same demographics in that English or Afrikaans was not their first language.  
 
As a critical friend I became aware of this researcher’s reflective ability as a teacher to 
conduct her own action research.  I often engaged her by way of talking about her study, 
questioning and even confronting the researcher in order to examine her planning for 
teaching, implementation and how she evaluate it.  As a critical friend I would ensure 
constructive collaboration in a way to ensure discussion and reflection and I soon 
discovered that the researcher was knowledgeable about her learning area (English) 
which to me is an indication of the quality educator this researcher is.  During our 
respective CAPS training sessions it soon became clear that we had to rely on our 
strengths as language teachers to ensure that our learners benefit from our practice.  
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As a fellow researcher we have been studying for our Honours degrees in a 
collaborative manner and this platform extended itself in our endeavour to research our 
respective fields.  Action research has many key elements and this researcher became 
immersed in gaining an understanding of this approach in research.  I often found myself 
selecting a book or two on action research for this researcher as she was developing 
her knowledge of this type of research.  This researcher has grown immensely in her 
understanding of her practice and more specifically undergoing a research topic using 
action research.  
 
Reinold Gallant – Afrikaans First Additional Language Teacher – Contact details: 
0848156506. 
 
The second validation comes from a Departmental Official and a member of my 
study group:  
 
I have been following Mrs Abader’s progress with regards to her research as from 
November 2011 when she first approached me with her proposed topic of research.  
 
Mrs Abader is a very experienced English Language teacher who applies the National 
Curriculum Statement well.  Mrs Abader attended the Grade 10 CAPS (Curriculum and 
Assessment Policy Statement) training in 2011 and she displays a sound understanding 
of the changes required by the CAPS document. 
 
I consult with her on a regular basis (fortnightly) to asses her progress.  During this year 
I have watched her grow in leaps and bounds with regard to her ontology, epistemology 
and research methodology.  
 
I have no doubt that her study will contribute to the creation of new knowledge.  
 
Ernie Loggenberg - Faculty of Education: Research Supervisor. Contact number: 
0835804395. 
